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INFANTS OF MEXICAN DESCENT. I. PHYSICAL 
STATUS OF NEONATES 


Marcus §. Goupstrem 


Dvision of Public Health Methods 
U.S. Public Health Service 


Bethesda, Maryland 


This study considers body weight, body length and chest circumference of 


Mexican neonates. 


Despite large numbers of Mexican immigrants and Americans of Mexican 
descent in the United States, especially in our Southwest (e.g., ca. 11 percent 
of the population in Texas in 1940-—Census, 1942), there is nothing in the 
American literature, so far as I am aware, relating to growth and develop- 
ment of infants of Mexican descent. Published material in Mexico proper is 
also apparently rare. There is only one contribution extant on weight and 
stature of Mexican infants, It is a standard table referring to Mexican children 


in general, issued by the Departamento de Asistencia en los Estados y Terri- 
torios. 


While working on the general problem of demographic and bodily changes 
in American descendants of Mexican immigrants, I obtained records of body 
weight, body length, order of birth, and other relevant data on a series of 164 


infants born in San Antonio, Texas, of Mexican parents. These infants had 
been measured by graduate public health nurses, at birth and at regular 
intervals thereafter, in well-baby clinics. Comparable observations on a series 
of over 400 infants born in Mexico were culled from the pediatric records of 
an infant-care clinic in the city of Guanajuato, Mexico.” 


Only “well” babies (as well as could be expected under generally very bad 
economic conditions) and only full-term and “legitimate” infants, so far as 
could be determined, were considered in the computations. It should be noted 
that the economic status of the parents of these children, both in Guanajuato 


1The present data were obtained during a study conducted for the Institute of Latin 
American Studies at the University of Texas. I am grateful to the Institute for permission 
to publish this material. 


2T am indebted to Katherine King Baker, Director of the Division of Public Health 
Nursing of San Antonio, Texas, for generously permitting use of the infant data obtained 
by her nursing staff in 1940. The Guanajuato data were obtained through the courtesy 
and generous cooperation of Dr. Roberto Torres Guerrero, head of the Centro de Asistencia 
Materno-Infantil in that gracious city. Also, I am greatly indebted to Dr. Guerrero for 
sending me pertinent information concerning the Guanajuato infants, as well as the 
growth data on Mexican children issued by the Departamento de Asistencia en los Estados 
y Territorios. To my assistant in the field, Miss Concepcion Uribe, I am grateful for 
inestimable aid in culling the infant data from the records in Guanajuato. 
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and in San Antonio, was grievously low; gross inadequacies in food, hous- 
ing, sanitary conditions, and other necessities and amenities of life were 
commonplace, according to notations in the records as well as personal ex- 
perience in both communities. 


As regards the reliability of the data, body weight is a simple measurement 
and any material error in an individual instance would certainly be cancelled 
out in the group consideration. Measurement of body length of the infant is 
probably more susceptible to the “personal equation.” How much that would 
be, and how it varied between the measurement of the infants in Guanajuato 
and San Antonio, I do not know. Such a check is relatively seldom made in 
any case. However, there is nothing that seems to me to indicate a reasonable 
doubt as to the reliability of the data as a whole, or as to the comparability 
of the data obtained in Mexico and the United States. To be sure, a larger 
series than that at hand would have been desirable, and it is to be hoped that 
this brief paper will be followed by additional and fuller data on this almost 
completely neglected subject of physical development of Mexican infants. 


Mean DIMENnsIons 
a) Body weight. It has already been demonstrated that significant bodily 
differences occur between Mexican immigrant parents and their American- 
born adult offspring, as well as between the latter and comparable age groups 


TABLE 1 


Wetcnut AT BirtH oF INFANTs oF MExicaAN DeEscENT 
CoMPARED WITH THAT OF OTHER Groups 





Newborn Males Females 


No. Mean >. . Mean S.D. 





Mexican gms. gms. gms. 
San Antonio (U.S.)....... 3379 3261 490 
Guanajuato (Mexico) 3122 2980 330 
Combined group 3244 3126 450 

Comparative data 
Mexico, general! ‘+ er eaee 3100 key 
Cincinnati White” 3349 594 3234 541 
New York White® 3375 440 3222 «17 


Cincinnati Negro® 3154 541 3053 
New York Negro SAGO. ean 
Chinese® 3018 488 2966 428 


3100 





1Mexican Departamento de Asistencia Infantil de Mexico 
2Anderson and Brown (1) 

3Bakwin and Bakwin (3) 

4Michelson (14) 

5Hsiang Wu and Soong (10) 
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in Mexico proper (9). The differences, primarily of size, were attributed 
largely to generally better living conditions in the United States. The ques- 
ticn arose whether these divergences noted in the adult, e.g., greater stature 
and weight in the American-born, were discernible in infancy. Regrettably, 
there were too few observations of body length at birth among the Texas 
infants to make inter-group comparison practicable in this respect. Body 
weight, however, is available for a fair series of infants of Mexican descent 
born in Mexico and the United States, respectively. Weight was measured 
with the infant nude, or a proper allowance was made for the clothing 
occasionally worn at time of weighing. 


Table 1 considers body weight at birth. The infants of Mexican descent 
born in San Antonio are evidently heavier than those born in Guanajuato or 
in Mexico in general. The difference between the females (San Antonio and 
Guanajuato), 281 grams, and that of the males, 257 grams, is in each instance 
significant statistically (3 x S. E. of the difference). Of considerable interest 
is the almost identical birth weight of the Guanajuato and general Mexican 
males (3122 grams and 3100 grams, respectively). The same concurrence 
will be noted later for body length. 


The main reason for the appreciable divergence in weight (ca. 9 percent) 
at birth between infants of the same ethnic stock, one group born in the 
United States, the other in Mexico, is probably the relatively greater well- 
being of the mothers in the United States during the period of gestation. 
Bad as conditions were in San Antonio, there is no doubt that the economic 
circumstances of these people were generally better than those in Guana- 
juato. 

A fact long recognized is that the mother’s environment has a substantial 
effect on the body weight and even body length of the new-born infant. Thus 
Robertson in 1915 compared infants of British stock which were born in 
England, Australia, and the United States, each from a like economic level. 
Robertson found that Australian neonates were markedly heavier than those 
born in England, with the United States newborn intermediate. He attributed 
the heavier weight of the Australian infants especially, to “change in. . . 
social and economic conditions,” also citing other authorities who had noted 
that “rest and improved nutrition (of the mothers) causes a notable increase 
in the average weight of infants at birth.” Examples of recent work in this 
field are the researches of the Bakwins, who have repeatedly verified the 
great influence of socio-economic status of the family on size and well-being 
of the newborn (3, 4). Another study by Burke, Harding and Stuart (5) 
only recently has demonstrated a definitely significant relationship between 
protein content of the mother’s diet during the latter part of pregnancy and 
the body length and body weight of her newborn infant. 


Body weight of several other ethnic groups of more or less similar socio- 
economic status are compared with the Mexican data in Table 1. It is clear 
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that the Mexican neonates, especially those born in the United States, com- 
pare favorably with any of the other “White” infants, and appear consider- 
ably heavier than the Chinese newborn (born in China). There is much 
evidence, however, that the factor of “race” is often secondary to socio- 
economic considerations, such as the amount and type of nourishment avail- 
able to the pregnant mother and the extent of rest and care she can afford. 
Thus Bakwin and Bakwin (3, p. 619) found no difference in body weight 
of American newborn of North European, Central European, Mediterranean, 
and Jewish parents, all of whom were from approximately the same socio- 
economic level. However, significant differences in body weight and stature 
did occur between infants of the same ethnic stock belonging to different 
economic classes. (p. 617).3 


A word may be said about variability. The sigmas of the infants born in 
Mexico (Guanajuato) appear uncommonly low. This may be due to the fact 
that these infants were born of parents representing a relatively homogeneous 
group.* 

The mininum and maximum weights of the newborn were: San Antonio 
(U.S.), males, 2608-4536 gms.; females, 2268-4308 gms.; Guanajuato 
(Mexico), males, 2400-4000 gms.; females, 2250 - 3870 gms. 


b) Body length and chest circumference. There were too few measure- 
ments of body length on the United States-born infants to warrant separate 
calculation, and hence these have been combined with the Guanajuato data. 
Chest circumference refers to the Guanajuato infants only, since no informa- 


tion on this dimension was available for the United States infants. Body 
length was usually measured within the first 3 or 4 days after birth, occa- 
sionally as much as two weeks after, and by means of a standard pedom- 
eter. The measurement was taken by a competent registered nurse, as was 
the chest circumference; the latter was taken at the level of the nipples. 


Mean dimensions with comparative data are given in Table 2. Remark- 
ably, mean body length of the present sample of Mexican newborn males, 
50.3 cm., is identical with that given by Mexican government sources for 
Mexican newborn males in general. Also, it will be noted that the body length 
of Mexican neonates is virtually the same as that of American “White” 
infants and is definitely greater than body length of Chinese newborn.® 


3A review of the literature on socio-economic status and stature at birth is given by 
Meredith (11, p. 28). 


4Although the present sample of Mexicans was of mestizo (Indian-white) stock, the 
admixture is generally a very old one, going back several hundred years. 


5As regards comparison with Negro neonates, there is a surprising dearth of recent 
material on body length of Negro newborn. The most recent, so far as I know, is that of 
Freeman and Platt (8) who give 49.1 cm. as mean body length for 47 Negro newborn 
males measured in New York. 
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TABLE 2 
Bopy LeNcTrHs AND CHEst CIRCUMFERENCE OF MExIcAN NEONATES 
WITH CoMPARABLE DaTA on OTHER Groups 





Body Length Chest Circumference 





Males Females Males Females 
No. Mean S.D. No. Mean S.D. No. Mean S.D. No. Mean S.D. 





Mexican cm. cm. cm. cm. cm. cm. cm. cm. 
Mexico and U.S. 93 50.3 2.38 88 49.8 1.93 85 36.7 2.51 81 36.2 2.09 
Comparative data 
SIONS eR ees x 3 SOAS vc bast. na ees eee no. Ae ee 
N.YorkWhite? 395 50.4 1.96 417 49.7 1.88 395 31.1 1.85 417 30.9 1.79 
Boston White 88 50.6 2.1 99 50.1 1.6 98 332 18 ill SS Vs 
Chinese# 110 49.0 2.9 70 47.8 2.7 of at ye 





1Departamento de Asistencia Infantil de Mexico 
2Bakwin and Bakwin (3) 

3Vickers and Stuart (16) 

4Hsiang Wu and Soong (10) 





TABLE 3 
Bopy Size AND WeIcHT oF Mexican NEonaTEs BY ORDER OF BIRTH 





Birth Body Weight Body Length Chest Girth 
No. Mean S.D. No. Mean S.D. No. Mean SD. 
Order gms. gms. cm, cm. cm. cm. 





I 6r 3059 402 = 43-49-75 115) = 39 37.25 2.85 
2-4 70 3213 458 «= 59 50.10 2.41 8954 36.35 1-77 
5 plus 70 3161 419 76 50.10 2.29 69 36.19 2.22 





Chest circumference is apparently not as generally measured as are body 
weight and body length in the newborn. The comparatively much greater 
circumference of chest in the Mexican neonates was somewhat surprising, 
and to some extent may be the result of differences in technique of measure- 
ment. Yet, it is a fact that the adult Mexican often does have a definitely 
lateral body build (9, p. 52). More corroborative data on this point are needed. 


Orper oF Birtu 
The smaller body length and body weight of the first-born, as compared 
with the later-born, is a well-known and general phenomenon.® Table 3 
demonstrates that also among the Mexicans the first-born are somewhat 
lighter in weight (118 grams) and shorter in body length (.35 cm.). The 
difference between first- and later-born infants of Mexican descent falls well 
within the range of other groups in this respect (11, pp. 38-39; 13, p. 46). 


8This aspect of growth has been reviewed in detail by Meredith (11; 12). 
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However, chest girth of the first-born appears to be greater than in the 
later-born, although the difference is not statistically significant. As noted 
previously, data on chest girth are relatively scarce and, so far as I know, 
a difference in this dimension favoring the first-born has not appeared here- 
tofore. 

VARIABILITY 

Of 178 Mexican neonates, 2.8 percent were below 47 cm. in body length, 
a definitely lower proportion than the 6.4 percent, 14.4 percent, and 26.1 
percent noted among White and Negro American groups cited by Meredith 
(11, pp. 74-75). Some 8.4 percent of the Mexican newborn were between 
45-47 cm. in body length. 

The distribution of body weight is noted in Table 4. Practically 5 percent 
of the Mexican neonates (full-term, so far as known) were under 2500 grams 
at birth, the generally assumed line of demarcation between prematurity and 
full-term. A relatively much higher incidence of females than males were 
in this category, under 2500 grams (7.2 percent vs. 2.0 percent). With regard 
to birth order, rather unexpectedly, a high proportion of infants under 2500 
grams occurs in very late-born, 8.6 percent of fifth-born and later. 


PREMATURE INFANTS 
According to specific notations in the pediatric records, a number of infants 
were born prematurely. There were 11 of such out of 221 for whom records 
at birth were available, or 5.0 percent of the total. Of these 221 infants 98 
were born in San Antonio, and 5.1 percent of the latter were prematurely 


born. Among the 123 infants born in Guanajuato, Mexico, 4.9 percent were 
of premature birth. Hence, there is virtually no difference in the incidence 
of premature neonates born either in the United States or in Mexico. Further, 
there is apparently little or no difference in occurrence of prematurity with 
regard to sex, 4.8 percent of 104 males being of premature birth and 5.1 
percent of 117 females falling into this category. 


In this regard it is of interest to know that Bakwin (2) cites two authorities 
as finding 5.0 percent and 5.1 percent, respectively, premature births among 
“White” infants and 5.6 percent and 6.1 percent for Negro infants. The 
incidence of premature births therefore seems virtually identical among 
Mexican and other “White” groups, and somewhat higher among the Negro. 
To be sure, the data other than Mexican go back some 20 years, and condi- 
tions may have changed since that time. 

Body weight was recorded for g of the 11 premature infants, namely: 
1300 gms. (1 female); 1586 gms. (1 male, 1 female); 1750 gms. (1 male, 
1 female); 1800 gms. (2 males, 1 female); and 2400 gms. (1 male). The 
male weighing 1750 gms. was 46 cm. long, with a chest circumference of 33 
cm.; the 1750 gm. female measured 40 cm. in length with a chest circum- 
ference of 31 cm. Body length of one other premature infant was recorded 
(female, weight 1800 gms.), namely, 42 cm. 


8 
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TABLE 4 


DistTrIBUTION oF Bopy Weicut oF Mexican NEONATES 





Weight in grams 
Mexican infants 2250- 2500- 3000- 3500- 4000- 4500- 


2499 2999 3499 3999 4499 4536 





Percent of Infants 


Total number (210) 48 233. @ey 25% 

Males (99) 20 gg ge eee 

Females (111) 7s je - eee 
Birth order! 

1 (61 infants) 49 39-4 42.6 8.2 

2-4 (70 infants) 4. 28 32.9 24.3 

5 plus (70 infants) SS ws. ae 22 





10rder of birth not known for 9 infants. 





SUMMARY 
Mexican neonates born in the United States (93) were found to be sig- 
nificantly heavier in body weight—males, 257 gms.; females, 281 gms.— 
than those born in Mexico (117), probably as a result of relatively better 
living standards of the mothers residing in the United States. In both body 


weight (male 3244, female 3126 gms.) and body length (male 50.3, female 
49.8 cm.), the Mexican neonates compared favorably with newborn of other 
ethnic stocks of a similar economic level. Chest circumference of the Mexican 
newborn (male 36.7, female 36.2 cm.) was appreciably greater than that 
of several other groups. The first-born of Mexican neonates were somewhat 
lighter in weight and shorter in stature than later-born; the opposite trend 
occurred in chest circumference, although the difference was not statistically 
significant. Of 221 Mexican newborn, 5.0 percent were prematurely born; 
there was virtually no difference in incidence of premature births with regard 
to place of birth (United States or Mexico) or between the sexes. 
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Note 
Dr. Morris Steggerda has called my attention to body weights of Navajo 


newborn (Steggerda, M., and Bate, R. C., Anthropology and human genetics, 
Carnegie Inst. Washington Year Book No. 38, 1939, pp. 202-205). In view 
of the ethnic affinities between the American Indian and the Mexican 
mestizo, these should be of interest. The weights were: 102 males, 3266 gms.; 
106 females, 3028 gms., values somewhat greater than those of infants born 
in Mexico, but not as high as the weight of Mexican infants born in the 
United States. 





SOME INFLUENTIAL FACTORS IN THE 
DETERMINATION OF AGGRESSIVE BEHAVIOR 
IN PRESCHOOL CHILDREN 


Myra J. Muste Anp Doris F. SHARPE’ 


Mount Holyoke College 
South Hadley, Massachusetts 


In each society there is a clearly defined code by which parents are expected 
to rear their children. Children in American society are approved if they are 
friendly and dynamic in behavior; leadership is an accepted mark of success. 
Self-defense is fostered as a valuable skill, but initial attack is frowned upon 
and is frequently punished. This is particularly true if the attack is physical. 
Aggression is less acceptable in the behavior of girls than in that of boys, but 
among boys, aggressions are especially disapproved if they are directed against 
“the little fellow” or against girls. Within the social mores there is much 
individual variation and yet aggression is of general concern among parents 
and much adult effort is directed toward its control in the development of 
children. In this study preschool children from two American environments 
have been observed in standardized experimental situations in order to dis- 
cover the possible relationships between factors of age, sex, gross environ- 
mental differences on the one hand and the frequency and types of aggressive 
behavior, the techniques of response to aggression on the other hand. In 
addition, case studies of individuals within each environment have been 
made in order to gain an understanding of the possible influences of per- 
sonal experiences, needs and qualities in producing individual patterns of 
aggression which are distinguishable from those brought about by gross 
environmental circumstances and developmental trends. 


Survey oF LITERATURE 

In a study by Jersild and Markey, it was found that boys consistently 
showed a higher number of aggressions than girls (6, p. 66). In two of the 
groups of children they studied there were relatively more conflicts between 
children of the same sex than between those of opposite sexes, while in the 
third group there were more conflicts between boys and girls than there were 
between girls and girls (6, p. 72). They found an irregular decline in the 
frequency of conflicts with increase in age during the preschool period (6, 
P- 157)- 

Fite concludes from her study that the whole basis of aggressiveness varies 
with the kind of response encouraged by complicated, specific, personal re- 


1The authors gratefully acknowledge the assistance they have received in the prepara- 


tion of this study from Dr. Margaret B. McFarland and Dr, Stuart M. Stoke, members of 
the Department of Psychology and Education at Mount Holyoke College. 
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lations, and the role the child is playing; as the child grows older his social 
role changes and thus his forms of aggression and his reaction to it (4, p. 269). 


Isaacs points out that aggressive behavior toward other children appears 
so normal as to represent a definite stage in social development and that 
aggressive behavior means a greater freedom of feeling and action on the 
part of the children and shows that the child is less inhibited by anxiety 
(5, pp. 231-232). 

In discussing the progression of social development in early childhood, 
Bridges says that aggressive as well as friendly responses tend to increase 
with age during the preschool years (1, p. 73). 

In her study Murphy found that boys are more active in defending a child 
attacked than girls (11, p. 154). Murphy cites increasing age as well as other 
factors, such as general adjustment, as being positively related to the fre- 
quency of aggressive behavior during the preschool period (11, p. 255). 

In their discussion of the aggressions of children, Murphy, Murphy and 
Newcomb have pointed out that “behavior reflecting increasing mastery 
over things and people tends to increase with age, that those forms of aggres- 
sion that reflect increasing ability to stand on one’s own feet correlate posi- 
tively with age.” (10, p. 383.) They have also pointed out that as preschool 
children grow older they tend to participate more frequently in group play 
and that aggression and conflict occur with increasing frequency as part of 
the whole pattern of social participation (10, p. 384). 

In general, previous studies have indicated that aggressions tend to increase 
with age during the preschool years and that boys tend to make more overt 
aggressive responses than girls. This study proposes to test again these trends 
in a controlled situation and to seek further understanding of the relation- 


ship between these trends and the backgrounds of the children involved. 


Metnop AND SAMPLING 
Subjects 


This study is based upon observations of 30 children ranging in age from 2 
years and 10 months to 5 years and 4 months at the time of the initial observa- 


tions. Twelve of these children were enrolled in a college nursery school and 
came from families of professional and business administrative groups. 


Eighteen of the children were attending a nursery school in a city industrial 
area. The fathers of most of these children were skilled or semi-skilled labor- 


ers or small shopkeepers. In some cases the mothers also worked. A few of 
these children were living in foster homes as wards of the state. 
Experimental Situation 

In order to have comparable situations in which to study the children, 


two experimental situations were devised in which the play materials and 
the children present could be controlled. In one of the situations the children 


were offered a barn with farm animals, figures of people, a truck and a 


I2 
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tractor in an enclosure made of large building blocks. Outside of the en- 
closure were additional blocks in a stack. Toys were not duplicated in order 
to avoid the suggestion of parallel play. Two children were introduced to 
the situation at a time and in these pairings the factor of sex was held con- 
stant and each child was paired with every other child of the same sex in 
his group. In the room two adults were present—the experimenter and the 


recorder. There was as little interference in the play as possible. The experi- 
menter stepped in only if one child was actually hurting another. 


In the other experimental situation a wash tub half-filled with water was 
used. In the tub were placed small floating toys, such as a small boat, cellu- 
loid animals, a ball and a rubber dog. The rubber dog had two small holes; 
these holes gave the dog special value because water could be squirted from 
them. Beside the tub were placed a cake of floating soap, a cup and a funnel. 
{n this situation the factor of age was held constant; in only one pairing did 
the age difference between the children*exceed 9 months. (In one pairing 
the age difference was 13 months.) In 15 situations, girls were paired with 
girls; in 13, girls were" paired with boys; in 9, boys were paired with boys. 
Technique of Recording 

Each pair of children was observed in the experimental situation for 15 
minutes. The recording was timed with a stop watch and the minute intervals 
were noted in order to determine the spread of social interchange throughout 
the observation. 

Reliability of the Recording 

To establish the reliability of the recording each of the recorders of this 

study recorded simultaneously with another recorder and the percentage of 


agreement between the recordings was $2.3 for the farm situation and 81.6 
for the tub situation. 


Method of Analysis 
The records of this study were analyzed for social interaction, aggressive 


behavior and the responses to aggressive behavior. Each minute interval in 


which one child responded to the other was scored for social interchange. 


All types of social behavior were included in this scoring, Aggressive behavior 


was identified according to certain specific techniques of aggression set up 
as categories after preliminary study of the records. These techniques were 


as follows: 


Category Examples of Types of Behavior 


Verbal threat “Tl tell my mother that you were putting 
something down my back.” 

Threatening gesture Pretending to throw an animal or raising an 
arm as though to hit another child. 

Grabbing materials Charles grabs the cup and funnel from 
Catherine. 
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Demanding materials 
Physical attack 


Calling another child 
derogatory names 


Verbal demands of behavior 


Invading another child’s play 
space, or attacking 
materials 


Verbal rejection 


Grace orders Beverly to give her the blocks. 
Richard says to Catherine, “Gimme this.” 


Dick bites Billy. Dick hits Paul when he pulls 
the funnel away from Paul. 


Richard shouts at Jane, “Dirty Myrtle.” 
Thelma puts one of the animals to Lucy’s 
mouth and tells her to kiss it. 


Henry walks over the house that Mike is 
building. Billy repeatedly hits the cup with 
which Doug is playing. 

Gloria says, “I have a house and you can’t 
come in.” 


Of course the child’s partner was not unaffected by the aggressive behavior 
and tended to respond in some way. The responses were even more varied 
than the aggressive behavior and ranged from passive submission to a vigor- 
ous attack upon the other child. Responses of “counter-aggression” were 
classified under the same categories as those described under aggressive 
behavior. The categories used for all other responses were as follows: 


Category 


Evasive responses 
Withdrawal of self or 
materials 


Ignoring 
Laughing 


Submissive responses 
Passive submission 


Active compliance 


Resistant responses 
Verbal resistance 


Active resistance 


Examples of Types of Responses 


Richard splashes Jane, Jane runs over to cor- 
ner of room, then holds her hand over her 
head. Later runs to the steps and says, “I’m 
going upstairs.” 

Richard squeezes water at Jane. Jane just 
stands and makes no overt response. 
Catherine squeezes water at Jane and Jane 


laughs. 


Polly demands soap when Virginia is playing 
with it. Virginia puts it down. 


Polly demands the soap when Virginia is 
using it and Virginia hands it to her. 


Karl says, “I’m going to squirt water at her.” 
Joan says, “No, don’t.” 


Karl is playing with the truck and Kenneth 
grabs it, but Karl hangs on and Kenneth re- 
leases it. 
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Telling an adult Richard splashes Catherine and Catherine 
turns to the experimenter and says, “He got 
my hair wet.” And then later says, “He wet 
my sweater and my hair is wet too.” 

Cooperative responses 

Offering to compromise Karl says when his truck is demanded, “We 

can take turns.” 


In order to test the reliability of the scoring according to these categories, 
two persons tabulated a number of records independently and the percentage 
of agreement between the scoring of the two individuals was 92.8. 


FINDINGs 
Survey of Total Responses 


Within the limited sampling of this study, certain trends seem so strong 
as to make it probable that in a larger sampling the trends would be in the 
same direction. When this material is related to other available data con- 
cerning the social behavior of these children and the whole is studied quali- 
tatively it then contributes its greatest significance in the understanding of 
the aggressive behavior of young children. 


A rank order correlation of +-.54 was found between the number of 
aggressions (regardless of type) and age when the children were paired only 
with those of their own sex, in the farm experiment. Types of aggression 
varied, however, not only with age, but also with the ages of playmates. 

The frequency with which one child gave directions for the behavior of 
another correlated +-.58 with age; older children made verbal demands on 
younger children in twice as high a proportion of their total number of 
aggressions as the younger children made in the same pairings. (See Table I.) 
On the other hand the younger children exceeded their elders in the propor- 
tion of their total aggressions in which they grabbed for materials. This is 
in keeping with the developmental trend in which younger children have a 
stronger interest in the manipulation of materials, while older children are 
turning more to an interest in people and are developing greater facility in 
language, thus becoming less dependent upon physical means of aggression. 
On the other hand it should be noted that children grabbed much more 
frequently for materials from children of their own ages than from children 
either younger or older. This may be due to the fact that children of similar 
ages have similar interests in materials and those of strongest appeal to one 
child of a pair would tend to have a strong appeal to the other. 


Further indications as to the causes of aggressions may be seen in the 
correlation of -+-.24 between the frequency of aggression and the number 
of intervals spent in social interchange. The coefficient of correlation between 
the frequency of sharing and the frequency of aggression upon materials 
was -+.39. These two correlations indicate that aggression is in part a by- 
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product of social interaction among young children and consequently a 
normal expectation. In many instances the children’s aggressions seem part 
of their attempts to make themselves strong or ascendant among their com- 
panions. There were many attempts on the part of one child to control the 
behavior of another as can be seen in the previously cited correlation of +-.58 
between age and the frequency of giving directions for behavior. The pro- 
portions in which various types of aggression appeared in the behavior of © 
the children in various types of pairings are shown in the following table. 


TABLE 1 


TECHNIQUES OF AGGRESSION 





Percentage of Total Number of Aggressions 
When Children were Paired 
Techniques According to the Following Relationships 





Three Three Within 
Months Months Three Months 
Younger Older of Own Age 





Verbal threat 3. ; O. 
Threatening gesture *. , o. 
Grabbing materials 2 48.3 
Demanding materials 4.2 : 24.1 
Physical attack 10.2 ‘ 0. 
Calling another derogatory 

names 4.2 , 3.4 
Verbal rejection 10.2 7. 3-4 
Verbal demands of behavior 34.3 16.7 20.7 
Invading a child’s play space 

or attacking materials 7.6 8.3 0. 





Significance of Trends in Relation to Age 


The younger children within the nursery school age range tend to have 
only brief contacts with other children, to spend much time in parallel play 
and to direct many of their social responses toward adults. Because they are 
so involved with the interest in sensory experience and independent inves- 
tigation there are fewer opportunities for aggressive behavior. As children 
grow older their exploration is increasingly in the social field. They spend 
more time in social interchange and their contacts with others are more 
complex. With the increased vitality of social interchange there is an increase 
in the frequency of aggression. 

In this study aggressions appeared in the behavior of all of the children 
although there were many more aggressive incidents upon the part of some 
children than upon the part of others. Many of the aggressive incidents of 
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these young children seem not to have the quality of deliberate attacks upon 
others. The young child is not able to perceive a situation except from his 
own point of view and his behavior is initiated by drives toward his own 
ends. He has his own objectives in mind and seeks to fulfill his own desires 
or interests, taking no heed of the objectives of others. The inhibition of 
activities for the satisfaction of one’s own need because they may mean dis- 
comfort for others requires a higher level of social consciousness and a greater 


ability to project one’s thinking beyond the boundaries of self than many of 
them have attained. 


There was a wide range among these children in the frequency with which 
aggression occurred. The mean scores for individuals varied from 12 aggres- 
sive responses for each experimental situation to one such response for every 
two experimental situations. The two children who had the lowest aggres- 
sion scores also had the lowest scores in social participation. In the case of 
one of these children, the lack of overt aggressive behavior seems to indicate 
the development of a socially inhibited personality rather than the develop- 
ment of a higher level of social discrimination. She was a ward of the state, 
living in a foster home where she was well-cared for physically. At nursery 
school she complied passively with directions given her by the teacher, but 
almost never initiated activities of her own. She hardly ever spoke and rarely 
initiated friendly contacts with other children. 


There is the case of Karl who ranked low in the frequency of aggressive 
behavior, but above the mean in social interchange. Karl tended to play a 


submissive role with children of his own age, and in nursery school spent 
much of his time playing with his younger brother. There was only one 
instance in which Karl made any aggression upon children of his own age, 
or those older than he. His highest aggression score was for the situation in 
which he was paired with the youngest child. Karl’s parents exacted from 
him a high standard of positive behavior toward the two younger children 
in the family and he was punished for lapses from this standard. He was 
excessively shy with strangers and showed fear of all new situations and was 
fearful of separation from his mother. In the experimental situation Karl 
made many aggressions upon materials and used more profanity than any 
other child. On the occasion when he played with Kenneth, the youngest 
child with whom he was paired, he was freer than at any other time. He 
used more profanity on this day and organized a game of knocking blocks 
from the top of the barn, saying, “Here goes my family.” The following is 
an excerpt from the record of the play of Karl and Kenneth. 


“Let’s knock the blocks down,”> says Karl. “Yes,” says Kenneth. Kenneth 
knocks them over. Karl goes to the center of the room. Karl puts some blocks on 
top of the barn and lets them fall off. They both laugh. 


Kenneth takes tractor and wheels it a bit. They both resume piling blocks 
on top of barn and letting them fall off. They laugh and chat. “Here goes my 
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family,” says Karl, knocking some blocks off barn. “Jesus cripes,” he says. 
Kenneth repeats the same. Karl puts more blocks on top of barn and lets them 
fall off. Kenneth does the same. 


“Here goes this family,” each says as he knocks blocks from top of barn 
to floor. “Here goes this family,” says Kenneth. Karl does the same. 


Continues same knocking blocks on floor and saying, “Here goes this 
family.” “Let’s make a big stack and let them down,” says Karl. “Yeah,” says 
Kenneth. Karl puts a big pile on. They jump away and laugh. 

Kenneth says, “Here goes this dumb family,” and knocks the blocks off. 
“Jesus cripes,” says Karl. “Jesus cripes,” says Kenneth. Karl puts big pile of 
blocks on barn and lets them fall off. Kenneth does same, “Here goes a big pile.” 
“Jesus cripes,” says Karl. Kari lets a big pile fall. “Jesus cripes,”’ says Kenneth. 


From our observations it seems clear that Karl’s pattern of caution and 
fearful behavior tends to inhibit his aggressions with other children as strong 
as he and with his own small siblings protected by parental authority and 
for whom he has a bond of affection. When he has nothing to fear from 
children smaller than he, or from materials, his aggressions appear. He 
identified the materials that he threw down from the barn with his family 
upon whom he seldom made direct aggression. His aggressive impulses seem 
in most relationships to be held in check by his fear or anxieties concerning 
possible retaliation or punishment. 


Occasionally some children showed excesses that seemed to be reactions 
to certain experiences which they themselves had had. For instance, in one 
experimental situation Henry made 36 aggressive attacks upon Mike. This 


is three times the total of his score for three other experimental situations. 
The following excerpt illustrates his behavior on this occasion. 


. . . Mike builds with blocks. Henry takes up blocks. Mike says, “Don’t 
take all the blocks.’’ Henry takes pig and sticks it down Mike’s back. Mike 
squirms. “He’s putting the pig down my back,” he says. 


Henry takes it out. “Shall I do it again?” he asks. ‘No, wait,” says Mike. 
Mike runs to the wall with his back to the wall. Henry follows. “If you do I'll 
throw the block,” says Mike. “If you do I'll knock over the building,” says Henry. 


Henry takes pig and puts it down Mike’s back. “Don’t,” says Mike. Henry 
continues to do it. “Don’t,” says Mike. “Oooo, don’t,” mimics Henry. Henry 
puts it down. Mike cries. “I don’t want him to,” says Mike. Mike cries. Experi- 
menter intervenes. 


The week preceding this record Henry’s older brother was home from school 
and in the afternoons he teased Henry persistently. His brother was so much 
larger than Henry that retaliation on Henry’s part was almost hopeless. In 
most instances his brother did not hurt him, but rather annoyed him and 
frustrated him in anything he tried to do. Mike was much smaller than 
Henry and Henry took out on him the same type of aggression that he him- 
self had endured helplessly. 
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Within the general findings that aggressive behavior increases with age 
there is a wide range of individual differences. These individual differences 
seem to be related not only to basic personality differences, but also to varia- 
tion in social environment and personal experiences. These individual factors 
vary to such a great extent that without some knowledge of them it is im- 
possible to understand the aggressive behavior of thé children. 


It is the pattern of social response that seems significant in understanding 
individual children rather than frequencies of specific types of behavior such 
as aggression. At this age level aggressions may be combined with other 
types of social experimentation and be considered part of the child’s explora- 
tion of the social field. Under pressure from controlling adults some children 
transfer the social aggressions to aggressions upon objects, or make their 
aggressions in ways which exact no penalty from adults, or withhold expres- 
sions of aggression for which they feel a drive. For some children frequent 
aggressions are combined with a variety of other types of social responses 
and give a pattern of high social sensitivity and responsiveness. For such 
children there may be intense conflict in their own reactions and there may 
early appear evidences of feelings of anxiety and guilt concerning their own 
aggressions, e.g., in the conflicting responses of aggression and sympathy 
which follow each other in close succession. Feelings of anxiety are readily 
heightened by adult pressure which tends to make the child fearful of losing 
the love of his adults. Such a pattern of social behavior may appear incon- 
sistent if one is not aware of the underlying emotional sensitivity. 


Walter had a reputation as a “bad boy.” No one was unaware of him. He 
was obviously aggressive toward other children, banged and sometimes at- 
tacked materials, accompanied his play with much verbalization including 
many exclamations such as, “Manure pile!”, “Nigeroni!”, “Damn fool!” 
Yet Walter showed more sympathetic behavior than any other children in 
his nursery group. He was warmly affectionate toward adults and was pro- 
tective and helpful toward children younger than himself. 


In the experimental situation Walter ranked fourth in frequency of aggres- 
sion, although he ranked tenth in age. Walter grabbed materials, made 
physical attacks upon other children and their materials, and invaded their 
play space. His records contain verbal aggressions and attacks upon ma- 
terials which seem to indicate that he was using further means of releasing 
aggressive drives when his own sympathy, or his effort to meet adult stand- 
ards of social behavior repressed attacks against others. For instance, when 
Walter played with Henry his first behavior was to grab the tractor and run 
around knocking down all of the animals. In this record he called Henry 
“Manure pants!”, and repeated over and over again the words, “Manure 
pile!” In another of his experimental situations he repeated many times, 
“Rubber diapers, rubber diapers. Oh gosh, rubber diapers!” 
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Walter was the younger of the two children in his family. Roy, his older 
brother, had a specially prepared diet. He was frequently the center of much 
attention for he had severe attacks of asthma. Roy had poor eyesight and 
made frequent trips to the oculist to have his glasses adjusted. The mother 
said that she found it difficult to give Walter enough attention. The parents 
felt that Roy was the more intelligent of the two boys. 


The boys talked a great deal of the war and Walter’s imaginative play 
was much taken up with war themes. At the time of the experiments the 
father had a marked facial tic and the mother had many minor illnesses and 
was frequently away for a few days of rest. According to the report of the 
nursery school teachers, Walter’s general excitability rose at the beginning 
of each of his mother’s absences or illnesses. 


Walter was frequently the victim of Roy’s aggressions. Roy’s physical dis- 
ability made it impossible for him to cope with boys of his own age, but he 
made unprovoked attacks upon smaller children. On one occasion he rode 
a tricycle directly into Walter and later, when Walter had fallen, Roy walked 
over his body. Although Roy was physically incompetent with other boys of 
his own age, Walter was no match for him and had no satisfactory means 
of redress with his older brother. 


One morning during the experimental period Walter arrived at the nursery 
school in a particularly tense mood. During the preceding weekend Walter 
had been left at the home of a practical nurse while his parents were away. 
But his mother had neglected to tell him that Roy did not go with them 
either, but had stayed at home with the housekeeper. When his mother made 
this explanation to Walter his behavior relaxed to its usual tenor. 


At nursery school Walter made many playful, affectionate advances to- 
ward the teachers. One day after he had accidentally kicked the teacher when 
his arms and legs were flying in a fit of anger, he went to her and kissed her 
cheek when she was not looking. For several days following this, at the 
particular time of the morning when he had kicked the teacher, he went to 
her and asked to kiss her, watching her response toward him. 


Walter’s aggression scores tended to be highest when playing with children 
with whom he had the strongest relationship. He seemed not to attack chil- 
dren with whom he had little in common and who did not interfere in any 
way with his position or status. For instance, when paired with Karl, Walter 
made only one aggression in the 15 minute experimental period. Walter 
seldom singled Karl out for play when he had a free choice. With Henry, 
Walter’s behavior was different. In this pairing Walter made 17 aggressive 
advances. Although Henry was 5 months older than Walter there was a 
strong relationship between the two boys and their interests tended to center 
about the same things. Henry tended to interfere with Walter’s activity as 
well as to cooperate with him in play. 
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Walter showed sympathy toward Henry and often tried to make amends 
when he had hurt him. One day Walter hit Henry and Henry’s nose bled. 
Walter immediately ran to the teacher and asked her to come and said, “It’s 
bleeding!” He followed Henry and the teacher to the bathroom and kept 
saying, “I’m sorry, Henry. I’m sorry.” Later when the two boys were playing 
together, Walter noticed a drop of blood which had smeared under Henry’s 
chin. He called his teacher and said, “Please come and wipe the blood off 
Henry’s face.” Soon after Walter went to his teacher again and said, “I’ve 
got something for you,” and put his arms around her neck and kissed her. 
Walter always seemed anxious about his relationship with adults after his 
aggressions. Sometimes after several aggressive incidents on his most excitable 
days, he would go to his teacher and bury his head in her skirt and cry 
hard. Intense aggressions were almost consistently followed by periods of 
anxiety and some effort to make amends. 


Walter’s behavior toward the two smallest children in the nursery is par- 
ticularly revealing. These two children stand out as the babies of the group. 
Walter made many playful and affectionate advances toward these two chil- 
dren. He was particularly devoted to Bobby, the younger of the two, and 
was almost always gentle in play with him. He often offered Bobby toys and 
defended Bobby against any aggression from other children. 


Walter looks at Bobby and smiles. Walter puts foot in window of barn. 
“See, Bobby,” says Walter. Bobby comes over to barn and watches. They laugh. 
Bobby takes horse and puts it in window of barn. “Bow-wow,” says Bobby. “He 
calls that ‘bow-wow’,” says Waiter. 

Both go to center of enclosure. Walter takes tractor and pushes it. Bobby 
takes truck. Walter looks in Bobby’s face and says, “I'll mow you down. I'll mow 
you down.” Smiles at Bobby. Walter takes truck. Bobby resists and squeals. 
Walter takes tractor and gives it to Bobby and takes truck for himself. 

Walter puts block in truck. Bobby comes over, looks at him and says, “I 
want it.”’ Bobby takes some of the blocks off truck. Walter smiles and lets him. 
Bobby takes truck. “Want this?” asks Walter indicating tractor. Bobby pushes 
truck to side of enclosure. Walter follows. Bobby knocks over one of blocks of 
enclosure. “I'll set it up for you,” says Walter. Walter sets it up and smiles at 
Bobby. 


These youngest ones gave Walter satisfying outlets for his warm, sym- 
pathetic responses and seldom interfered with his activities. He said to the 
teacher one day when he and Bobby had been having a laughing game of 
chase, “I just love little Bobby, don’t you? And I love little Billy too.” His 
own experience may have intensified his sympathies for the smaller children. 
Walter was often sympathetic toward animals, too. One day when the chil- 
dren were poking a fish in order to see it swim vigorously around the tub, 
Walter begged for a turn, but when offered a turn he drew back and said 
he guessed he didn’t want a turn. Later, Helen, one of the gentlest children 
in the nursery, went to the tub with a little twig to poke the fish and Walter 
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went to her and half-whining said, “Don’t poke the fish any more. Don’t 
poke it!” Walter seemed to identify himself with the small and defenseless, 
perhaps with the victim. 

The case of Walter illustrates the complexity of social behavior and the 
variability within the child’s pattern of social response. The findings of such 
a study as this reveal normal trends for groups of preschool children, but if 
applied to the interpretation of individual behavior must be supplemented 
by a study not only of other types of social behavior, but also of the social 
environment in which the child is living and the specific settings in which 
various types of behavior occur. 

Sex Differences in Frequency of Aggression 

When the records of the water play situation were scored for aggressive 
responses the mean score for boys for the 15 minute period of observation 
was 4.62 incidents of aggression, while that for girls was 2.30. The signifi- 
cance of the difference of these means is 1.36. This appears to be an un- 
reliable difference between the sexes. It should be noted, however, that evi- 
dence of the reliability of the general sex difference is provided by i; internal 
consistency of the data/in both Tables 3 and 6. In Table 3, e.g. boys are 
most aggressive when paired with boys and less aggressive when paired with 
girls, while girls are more aggressive when paired with boys than when 
paired with girls. In Table 6 the sex differences are shown to be consistent 
in different schools, 

TABLE 2 


FREQUENCIES OF AGGRESSION FOR Boys AND GIRLS 





Number of Number of Number of Number of 
records for aggressions records for aggressions 
each boy each girl 
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The following excerpt from the recording of the play of Richard and 
Catherine illustrates not only the higher frequency of aggression on the part 
of the boy, but also the qualitative difference between the behavior of the two. 


Catherine is playing with her dog. Richard, “I want to play with him.” He 
tries to get the dog away from Catherine. Richard, “I want to play with it. You 


played with it longer than I did.” Splashes her. Repeats. 

Tries to get the dog away from Catherine. Richard, “I want to play with it. 
Catherine never lets me play with the dog. I want to play with it.” Catherine 
says, ““Want this? I’m through.” Offers him the dog. Richard, “You’re a freshie 
thing. The fish can eat the frog.” Puts the frog down. Catherine plays with the 
dog again. 

Richard, “Til throw the ball at you.” Drops the ball and it splashes, Cath- 


erine, “He got my hair wet.” Richard, “Good, I’m glad. There I got him.” 
Richard squeezes the dog. Says, “‘Oh, it splashes me. Gonna squish.”’ Stands off 


and watches, 
TABLE 3 


Mean AccrEssion Scores FoR Boys AND GIRLS 


Parrep IN THREE Ways 





Boys with Boys Boys with Girls Girls with Girls 
Boys Girls 
4.66 45 2.78 1.875 





Sex Differences in Techniques of Aggression 
The greatest number of the aggressions of both sexes was related to ma- 
terials, but boys tended to grab materials more frequently than they de- 


manded them, while girls tended to demand materials more frequently than 
they grabbed them. Girls tended to use all types of verbal techniques in a 


higher proportion of their aggressions than did boys. 
TABLE 4 


A CoMPaARISON OF THE TECHNIQUES OF AGGRESSION 
Usep By Boys AND GIRLS 





Techniques of Boys Girls 
aggression Percentage Percentage 





Verbal threat 3.3 ‘4. 


Threatening gesture oy] 1.4 
Grabs materials 31.8 27 


Demands materials 24.3 
Physical attack 29.7 24.3 


Calls another names 4. 
Verbal demands of behavior 1. 2.7 


Invading child’s play space 4.7 
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Sex Differences in Response to Aggression 
The responses of boys to aggression tended to be as dynamic and outgoing 
as their aggressions; counter aggression was their most frequent response 


and active resistance was the next most frequent. For girls active resistance 


was the most frequent response and verbal resistance the second most fre- 
quent. Although the number of cases is too small for statistical treatment, 
the consistency of the tendency for girls to surpass boys in submissive or 
passive responses and of the tendency for boys to surpass girls in the frequency 
of active responses suggests a real sex difference among these children in 
their reactions to aggression directed against themselves. 


TABLE 5 
A CoMPARISON OF THE RESPONSES TO AGGRESSION 
Usep sy Boys anp Girts 





Responses to Boys Girls 


aggression Percentage Percentage 





Counter-aggression 34.1 14. 
Evasive responses I 3.6 19.7 
Withdrawal of self 
or materials 
Ignoring 
Laughing 


eeee 


Submissive responses 2.3 5.6 


Passive submission 


Active compliance a ee 
Resistant responses 38.6 52.1 
Verbal resistance (13.6) (22.5) 
Active resistance (25. ) (25-4) 
Telling an adult ue ( 4.2) 
Cooperative responses 10.9 8.5 
Offering to compromise ... 





The consistency observed in the behavior of these young children is par- 
ticularly interesting when compared with trends in adult behavior. Schein- 
feld summarizes anthropologic findings concerning the roles played by men 
and women in different societies: “Woman’s status has undergone many 
changes through all the tortuous turnings of our history, but at no point has 
the dominant position of the male been seriously threatened.” (12, p. 342.) 
He says, in addition, “All but few women have wanted their men to be 
dominant. Allowing for exceptions, the woman the world over has shown 
a preference for a strong, masterful man, capable of being the leader in their 
relationship, rather than for one whom she could dominate.” (1appe-3432) 


Discussing the relationship between the sexes from the psychoanalytic point 
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of view, Deutsch says that women tend to find satisfaction in submissiveness 
and to some extent in pain and the role of the victim. She discusses this as 
an innate trait distinguishing women from men (2, p. 224-225, 251). In the 
behavior of these young boys and girls are trends in similar directions. This 


suggests that the differentiation between the social responses of male and 
female is perceptible during the preschool period. 


McCarthy noted that in the development of language during the preschool 
years, girls tended to progress at a somewhat more rapid rate than boys 
(7, p. 51). In their study of the conflicts of preschool children, Jersild and 
Markey observed that girls used language as a technique of conflict more 
frequently than boys and that boys used physical means more frequently 
than girls (6, p. 66-67). In this study girls surpassed boys in the proportion 
of their total number of aggressive responses characterized by verbalization 
and in the proportion of verbal responses in all of their responses to the 
aggression of others. Only in offers to compromise or share did boys surpass 
girls in the use of verbal responses. These comparisons may be seen in 
Tables 4 and 5. 

Whether these differences between the behavior of boys and girls are 
innate differences or the result of environmental influences cannot be clearly 
understood from the data of this study. But because the subjects of this study 
were drawn from two different environments it seems worth while to com- 
pare the behavior of the two groups in order to study the influence of environ- 
ment upon the trends in aggressive behavior. 


A Comparison of the Behavior of the Children 
in the Two Nursery Environments 

The contrast between the two nursery environments was marked. The 
city nursery was housed in a big public school building where there were 
many restrictions upon the children’s activities. The children never went 
outdoors to play during the months in which the study was in progress. 
There was a rigid daily schedule, e.g., 10 minutes were allotted to play with 
clay, 15 minutes to crayoning, 15 minutes to music, 30 minutes to rest before 
lunch, and 10 minutes to the bathroom. In this type of daily program each 
child was almost constantly under the direction of the teacher and every 
activity was carried out in unison. The children had very few materials for 
spontaneous play and very little opportunity for spontaneous social inter- 
change. 

In the college nursery the children came between 8:30 and 9 and left by 
noon. The school was housed in a remodelled cottage surrounded by rolling 
lawns and fields. The children spent a great deal of time playing outdoors 
because the indoor space was limited. The children had long, uninterrupted 
play times when they could choose their own activities and their own play- 
mates. There were two teachers for the guidance of 12 children. This made 
it possible for each child to have an individual, affectionate relationship with 
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the teachers and the philosophy behind the school was toward an atmos- 
phere of emotional warmth. The children had a wide range of materials for 
imaginative and creative play, and for physical and sensory exploration. 


From Table 6 we can see that aggressions were almost twice as frequent 
in the college nursery as in the city nursery. When the means for the boys 
and girls in both nurseries were computed separately, they were comparable 
to those for the boys and girls in the two groups combined. Within their own 
groups the boys consistently surpassed the girls in the frequency of aggres- 
sion, but the college nursery girls surpassed the city nursery boys. It would 
seem that the trend toward greater aggression among boys than among girls 
holds only when the children are in similar environments. 


TABLE 6 


CoMPARISON BETWEEN SCHOOLS 





City Nursery School College Nursery School 
No. of records Means No. of records Means 





Total 28 2.07 28 4.6 


Boys 7 3.14 19 5.15 
Girls 21 1.71 9 3.66 





Because of the rigid control exerted over the children in the city nursery 
it would seem probable that these children would experience more frequent 
frustration than the children in the college nursery school and therefore one 
might expect that these children would show more aggressive behavior than 
those of the college nursery school (3, pp. 27-32). However, the city children 
showed not only fewer aggressive responses, but also less social interchange 
of any kind. In equivalent periods of observation there were 133 minutes of 
social interchange and 58 aggressions for the city children and 189 minutes 
of social interchange and 131 aggressions for the college nursery. Thus it 
would seem that the city group engaged in less social interchange of any 
kind than the college nursery, yet the difference between the aggression 
scores is proportionately greater than the difference between the social inter- 
change scores. These children may have been inhibited in the expression of 
aggressive drives in social interaction by their anxiety lest they weaken their 
already uncertain relationships with adults who look with disapproval upon 
aggression, or by their fear of retaliation or punishment from the adult. The 
children often said, “The teacher will kill you” or “My mommy will kill 
me.” A pile of blocks falls and Jean says quickly, “It didn’t make any noise; 
it fell on my legs.” 


As these children grew more familiar with the experimenters, they played 
more freely and the number of aggressions tended to increase. In the first 
experimental situations the mean number of aggressions was .625, while in 
the second series it was 3.37. In their first experiences with the materials the 
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children asked, “What you want me to do with them, Miss?” and often had 
to be encouraged to touch the toys. In their contacts with the children the 
experimenters tried to build up a permissive atmosphere in the experimental 
situations, but they were with the children only a short time each week and 
were always in the school setting. The lack of restriction tended to increase 


the insecurity of some of the children and they refused to stay in the experi- 
mental situation. 


The vigorous aggressiveness of the children in the college nursery school 
was part of a whole dynamic pattern of behavior. They tended to be warmly 
affectionate with each other as well as with their adults; they made sympa- 
thetic advances when children were in distress and were vigorous in the 
defense of their friends as well as themselves. These children played actively 
and independently and were accustomed to adapting such new materials as 
water in their play. The children in the city nursery school never made 
sympathetic advances in the presence of the observers and seldom initiated 
affectionate contacts with each other or the adults. They were unaccustomed 
to the expressive use of materials because even in the use of their plasticene 
the teachers tended to dictate what should be done with it. It seems that in 
the short period of the observation, while still in the atmosphere of the 
school, the children were unable to throw off their adaptation to the demands 
of this environment, which tended not only to inhibit aggression, but also 
to reduce other types of social response as well. 


SUMMARY 

The findings of this study are in agreement with those of earlier studies 
concerning the tendency for aggressive responses to increase as children 
grow older within the preschool period and also concerning the tendency 
for boys to play a more aggressive role in social interchange than girls. The 
material of this study seems to indicate that envjronment is an influencing 
factor in the frequency of aggressive behavior, But it cannot be said that 
environmental influences completely account for the higher frequency of 
aggressive responses among boys than among girls, because, although gross 
differences in environment may heighten or lower the aggressiveness of 
either sex, boys consistently tend to surpass girls in similar environments. 
It may be that these young boys and girls have already been influenced by 
different standards of expectation and that the distinction in their behavior 
is a reflection of the cultural pattern, or the difference in the frequencies of 
aggression may be an early reflection of an innate difference between the 
sexes, Even more significant than the gross environment is the child’s in- 
dividual emotional experience and his own pattern of sensitivity and respon- 
siveness in the determination of aggressiveness. 


It seems clear that the child’s aggressions can be understood only when 
considered as one aspect of his whole pattern of social response. In the more 
controlled nursery not only aggression, but all types of social response oc- 
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curred less frequently than in the freer nursery. For some children frequent 
aggressions were a part of a whole fabric of vigorous social participation, 
while for others aggressiveness stood out as a more dominant response in 
their social behavior and seemed to have a compulsive quality. In the ex- 
periences of these latter children were situations which seemed possible 
sources for a need for retaliation, or for compensation for feelings of in- 
adequacy. The findings of this study point out the need for supplementing 
generalizations in the interpretation of aggressive behavior with intimate 
knowledge of the environmental background and social experience of 
individual children. 
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CHANGES IN PARENT BEHAVIOR DURING 
PREGNANCY 


An Experiment in Longitudinal Analysis 


ALFRED L. BALDWIN 


Fels Research Institute 
Antioch College, Yellow Springs, Ohio 


In a number of publications, (1, 2, 3, 4), the Fels Parent Behavior Scales 
have been presented as a technique for the appraisal of one aspect of the 
home environment of children. The battery comprises 30 scales on which 
each child in the research program of the Fels Research Institute is period- 
ically appraised. The research on parent behavior has heretofore been con- 
cerned chiefly with the interpretation of the profile of 30 ratings, and the 
psychological meaning of various patterns of ratings. Such research is, how- 
ever, only preliminary. In a longitudinal study such as that undertaken by 
the Fels Institute, the scales are employed as a tool for the understanding 
of the development of individual children. It is not sufficient merely to 
appraise each home once. In addition, each home must be periodically 
studied and the changes in parent behavior must be related to the personality 
of the child in that home. 


In a recent research report (5), the homes of a group of three-year-old 
children were compared to the homes of nine-year-olds, in terms of the 30 
parent behavior variables. The findings of that research were that nine-year- 
old children are treated less warmly, more restrictively and are exposed to 
a less intellectually stimulating home atmosphere than are three-year-old 
children. The significance of those differences, although they are intelligible, 
is not entirely clear. The study was not longitudinal, that is, the two age 
groups were composed of different children. The home visit program at 
Fels has not existed long enough to provide three- and nine-year-old ratings 
on a single large group of children. 


This earlier research established the existence of extensive changes in the 
parental treatment of children during the course of childhood. They reflect, 
of course, changes which occur in individual homes, each of which has its 
own dynamic explanation in terms of the parental needs, his perception of 
the child’s role, and the pressure from the culture. To some degree, never- 
theless, these changes express the impact of common events on child care. 
Events like school entrance, or the birth of a younger sibling, tend to have 
an effect upon the parent-child relationship which, in certain of its aspects, 
is uniform from family to family. For that reason it is valuable to investigate 
the effect of such commonly occurring events upon the behavior of the 
parent. Such studies facilitate the interpretation of changes in an individual 
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family and further the development of a general integrated theory of parent 
behavior. 


It is the purpose of this paper to study the changes in parent behavior 
toward the children in a family that occur when a younger sibling is born. 
For this purpose the Fels records provide a group of 46 pregnancies in which 
there are ratings within the year preceding the pregnancy, during the preg- 
nancy, and during the first year after the birth of the child. This sample is 
of reasonable size for statistical analysis, and, further, constitutes a longi- 
tudinal sequence since the same 46 cases are studied throughout. 


The questions to be asked of the data are of two types. First, what are the 
average changes in the behavior of a group of mothers during pregnancy? 
These changes are, of course, statistical averages representing general trends. 
The second question concerns individual differences. What are the in- 
dividual differences in changes during pregnancy and how predictable are 
they? Of these two problems, the prediction of individual differences is 
propably more important, but its solution requires an extensive preliminary 
analysis of the average changes of a group of mothers. 


This study will be concerned with the first part of the problem only, that 
of the exploration of the general changes which take place during preg- 
nancy. Although it is preliminary to later research, it is interesting for two 
reasons. The actual results showing the variables which change during 
pregnancy are informative and contribute to the general theory of the 
dynamics of parent behavior. The methodological problems of analyzing 


the data, however, are of more general interest because they are typical of 
some problems of longitudinal analysis. 


LoncITUDINAL ANALYsIS 


Serial data, such as those obtained by any of the longitudinal growth 
studies, require for their most advantageous use statistical methods which 
are specifically designed for the study of longitudinal problems. Unfor- 
tunately most of the recent research in statistics has been best adapted to 
cross-sectional studies, particularly experimentally controlled studies. The 
tremendous advances in the design of experiments are often not very useful 
in a situation where it is not possible to control the numbers of cases in 
various classes and where randomization is difficult to obtain. The statistical 
treatment of time series, which would, on the face of it, appear to be well 
adapted to longitudinal analysis, is generally aimed at problems important 
for economic analysis, but not necessarily those problems demanding the 
attention of workers in growth studies. 


The methodological problems of the analysis of longitudinal data in 
the present study may be well illustrated by the curves in Figure 1, showing 
the results on two of the 30 parent behavior variables, The first curve is that 
for variable 1.91, Child-centeredness, showing the average rating of the 46 
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cases before, during and after pregnancy. The second curve shows the cor- 
responding averages for 1.2, Activeness of the Home. 

These data might of course be analyzed in various ways, but for the 
present we are concerned with answering two questions from the data. 
1) In any single curve are the three averages significantly different from 
each other, i.e., can they be assumed to be random variations from the 
same value? 2) Do the two curves exemplified by those in Figure 1 differ 
significantly from each other? In order to outline the problem more clearly 
it is necessary to consider the difficulties in the way of the ordinary analysis 
of the curves. 


If there were only two averages instead of three, the usual methods of 
analysis would be adequate. The significance of the difference between the 
two averages could be calculated, taking into account the correlation between 
the two ratings. Or, on the other hand, if there were no correlation between 
any two of the ratings, pre-pregnancy, pregnancy, and post-partum, the 
usual analysis of variance would be applicable. The variance of the three 
averages could be calculated from their observed values. Under the assump- 
tion that the three sets of ratings are independent random samples from the 
same population, the expected variance of the averages could be calculated. 
The ratio of the two estimates could be tested for significance. In the present 
situation, however, there are correlations between any two of the three 
ratings. Therefore, ordinary analysis of variance is not applicable. 


There has been in recent years -considerable research in mathematical 
statistics concerned with the general problem of multivariate analysis, i.e., 
the testing of various hypotheses about samples which are measured on 
several variables. The sequence of three ratings of any variable, e.g., Child- 
centeredness, on the same sample of individuals may be considered as ratings 
on three variates, Child-centeredness before pregnancy, Child-centeredness 
during pregnancy, and Child-centeredness after pregnancy. Actually the 
sample is measured on go variables, since these three ratings are obtained 
on each of the 30 parent behavior variables, but in this study each of the 
parent behavior variables will be considered in isolation. The three ratings 
on each variable may therefore be considered as the measurement of the 
sample on three variates. The method employed in the present study was 
published by Wilks (6). It is a method for testing the hypothesis that the 
observed measurements on the three variates are a random sample from a 
population in which the means of the three variables are equal. The mathe- 
matical derivation of this test assumes that.the standard deviations of the 
three variables in the population are equal, and that the correlations of each 
variable with every other one are equal. Therefore it is necessary to test first 
for the equality of the standard deviations and correlations. If the hypothesis 
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of equality cannot be disproved, then the test for equality of means may 
be applied.1 


The result of the test is a measure of the significance of the differences 
among the three averages. It does not distinguish between two sets of averages 
forming differently shaped curves, but whose variances are equal. It is pos- 
sible, however, to refine the test still further, but in order to do so it is neces- 
sary to return to some of the details of the previous test. 


Assume that the measurements in this study were listed in the following 
fashion: 


Each entry in the table has two subscripts. The first, running from 1 to 46, 
represents the number of the individual in the group of 46 cases. The second, 
running from 1 to 3, represents the three ratings on each person. X, , means 
the first rating of the first individual; X, , represents the third rating on 
the fifth individual, etc. The first column includes the first ratings of each 
of the 46 cases, i.c., the pre-pregnancy ratings; the second column, the ratings 
during pregnancy; and the third, the post-partum ratings. The elements 
X with the dot in the second subscript position in the right hand column 
are the averages of the three ratings for each individual. In the bottom row 
the elements with the dot in the first subscript position are the averages of 
the entire group on each of the three ratings. The value in the lower right 
hand corner is the average of the entire group of 138 ratings and also equals 
the average of the averages in the right hand column, or the average of 
the bottom row. 


—_ 


1There is another test of the hypothesis of equality of means of the three variables, which 


does not require the assumption that the standard deviation and the correlations are 
equal (7), but the method is much more laborious to apply and less satisfactory for 


further analysis. In the present study it was used only for those variables for which there 
was a demonstrable difference among the standard deviations or among the correlations. 
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The hypothesis to be tested is that the averages of the group on the three 
ratings are all equal, ic., X., == X., == X.,. The test criterion for this 


hypothesis is 


acl S:=46 [(x.1 — x..)? + (x.2 — x..)? + (x3 — x..)o] 
2 3 46 
S=2 2 (xy — x, — x, +x..)?* 

=] (= 
Those familiar with analysis of variance will recognize these formulas as 
the measure of the significance of the “row effect” in analysis of variance 
when the error variance is taken as the interaction. 


The expression in the formula for S, is a measure of the variance among 
the averages. More exactly (X., — X..)? + (X., — X..)? + (X., — 
X..)? is the sum of squares among the averages of the column. This total 
sum of squares may be divided into two components, a linear component, 
and a non-linear component. 


1/2(X., —X.,)? + 1/6(X., + X., —2X.,)? = Total sum of squares 
among averages. 


The implications of the linear component may be seen with reference to 
the curves in Figure 1. The quantity (X., — X.,) represents the change 
between the pre-pregnancy rating and the post-partum rating, as if the 
pregnancy rating were not present. It varies with the slope of the straight 
line between the first and last rating. The non-linear component measures 
the deviation of the second rating, from this straight line between the first 
and third. In the case of Child-centeredness, the three ratings form a con- 
tinuously decreasing series in almost a perfect line. For that variable the 
linear component predominates over the non-linear. For Activeness of the 
Home, the first and third ratings are nearly equal, so that the linear com- 
ponent is very small, i. e., the line between the first and third is nearly 
horizontal. But the non-linear component is fairly large, because the second 
rating is so far from the line connecting the first and third. 


The selection of the first and third ratings as the definition of the linear 
component was arbitrary. There are three different ways that the total sum 


*The general formulas for N rows and K columns are: 
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of squares could be separated into a pair of components. The one chosen 
in this study was determined by non-statistical considerations. Once the 


linear component is chosen, the other component is determined. The two 
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components are independent, i.e., if each individual were assigned a score 
on the linear component and another on the non-linear, the two scores 
would be uncorrelated in the population. Each of the components may be 
separately tested for statistical significance. Thus, it will be shown later that 
Child-centeredness, as illustrated in Figure 1, shows a significant linear 
change but does not show a non-linear change, while Activeness in the 
Home displays a significant non-linear change, but not a linear one, 


The analysis of the total change into fractions has certain advantages both 
statistical and interpretative. As selected in this study, the non-linear change 
seems particularly well suited to measure the temporary effects of being 
pregnant upon the mother’s behavior, If there is a change in parent behavior 
which lasts only through pregnancy, returning to its original level after the 
birth of the child, it is reasonably interpreted as a result of pregnancy and 
the significance of that effect may be statistically tested by means of the 
non-linear component. If, on the other hand, there is a change in parent 
behavior which continues after the birth of the child, it will be indicated 
by the linear component of the total variance. Such a change demands a 
different interpretation than does a temporary change. Thus, the analysis 
of the changes into components leads to the differentiation of patterns of 


changes which seem to lend themselves to meaningful interpretations. 
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There are, in addition, statistical advantages. The test of the total variance 


among the averages tests the combined effects of the two components. If 
one of them was significant by itself, but the other was much smaller, the 


test of the total variance among averages might be insignificant. The 
analysis, therefore, increases the sensitivity of the statistical test. In the 
present study it will be seen that of the 30 variables, 14 of them showed a 


significantly large variance among averages. When each total variance was 
analyzed into components, however, there were 18 of the 30 variables which 


showed a significant change, either linear or non-linear. 


To summarize, this is an experiment in the analysis of longitudinal data. 
Mathematical methods are now available for the testing of hypotheses con- 


cerning the changes that occur in a sequence of longitudinal measure- 
ments. It is further possible, by the proper statistical analysis, to separate 
the totality of changes in a longitudinal sequence into a series of statistically 
independent components each of which may be separately tested for sig- 


nificance. This analysis can differentiate patterns of longitudinal changes 


from each other and facilitate a refined interpretation of the data. 


The results of the statistical analysis are shown in Tables 1 and 2. Table x 
presents the basic statistical data and preliminary tests. The first three 
columns show the pre-pregnancy, pregnancy and post-partum average 
rating on each of 30 variables; the next three columns show the standard 
deviations of each of the ratings on each of the variables; and the next 
three columns show the three intercorrelations of the ratings on each 
variable. The column, headed Lvc, is the test criterion for the hypothesis 
that the three standard deviations for each variable could be samples from 
a population with a common standard deviation and that the three correla- 
tions could be random samples from a single population. Those values of 
Lyc which are marked with an “X” are those which reject the hypothesis. 
The first three columns of Table 2 repeat the means for each variable. The 
three columns labeled Sum of Squares show the total sum of squares 
among the three averages and the separation of this total into two com- 
ponents whose sum is equal to the total, The final three columns are the 
values of F, the criterion for testing the significance of the difference among 
the three ratings and for each component. F values marked with a single 
“X” are significant at the 5 percent level, but not at the 1 percent; those 
with a double “X” are significant at the 1 percent level. 


The relation between the three F’s measured shows the advantage which 
comes from the analysis of the total variance among means into compon- 


ents. Every variable for which there is a statistically significant variance 
among means also displays a significant value for one or the other com- 


ponent. In addition there are some variables which are not significant, 
measured in terms of the total variance, but which are significant on one 


of the components. The total variance combines the two components. If 
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CHILD DEVELOPMENT 


alties, 3.13. Coerciveness of Suggestions, 3.22 generally is correlated with 
Restrictiveness, 3.11. In these data the observed values show an increase 
which approaches statistical significance. Variable 3.15, Democracy of 
Policy declines, but 3.14 Justification of Policy just barely fails to show a 
statistically significant decline. All of these changes are linear in form. They 
suggest that the addition of another child to the family tends to reduce the 
warmth and contact between the parent and the other children and to result 
in a more restrictive but less effective home. 


In a previous study, many of these same changes were found in a com- 
parison of parent behavior toward a group of three-year-old children and 
a group of nine-year-olds (5). Since many of the children in the Fels study 
acquire younger siblings between the ages of three and nine, part of the 
age difference might be attributed to the process of displacement by younger 
siblings. Or on the other hand, these changes accompanying the birth of a 
younger child might be interpreted as merely the age changes which would 
have occurred anyway. It is not possible, on the basis of these data, to make 
a final decision between these hypotheses. It seems likely that both are 
operative. 


The non-linear changes are not nearly so numerous, nor do they form 
such a clear pattern. The most significant change is in activity in the home. 
As would be expected, activity in the home decreases during pregnancy, 
but returns to normal after the birth of the child. The similar change in 
Quantity of Suggestion, 3.21 possibly stems from the same source. Most 


active homes are often the most likely to subject the child to many sug- 
gestions. The non-linear change in 8.1 Understanding, is not easily ex- 
plained, particularly since there is no tendency for the rest of the intellec- 
tuality cluster to show a similar pattern of changes. 


The data were subjected to various types of further analysis in an attempt 
to delineate the nature of the changes during pregnancy. These attempts, 
although not without promise, did not produce demonstrable results on the 
present sample. The most interesting of these studies is the comparison of 
the changes in parent behavior toward an only child when the second is 
born with the average changes in the entire sample. There were only 13 
cases of only children in the sample so that fairly large differences between 
the only children and the entire group would be required to be statistically 
significant. The changes in behavior toward these only children were char- 
acterized by a significantly greater drop in clarity of policy and a signifi- 
cantly greater increase in disciplinary friction. The rest of the variables did 
not display significant differences although in a number of variables the 
observed changes were consistent with the hypothesis that more extreme 
shifts in parent behavior are to be observed when the second child is born 
than during other pregnancies. 
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SUMMARY 
1. In a group of 46 Fels subjects, the behavior of the mother toward her 


children has been rated before and during pregnancy, as well as after the 
birth of a younger sibling. 


2. Recent statistical developments have provided methods for testing 
hypotheses concerning the pattern of changes among the three serial 
measurements, and this makes possible the analysis of the total change 
into independent components. 


3. In the present study the two components of the change during preg- 
nancy were related to 1) the temporary changes accompanying pregnancy 
and 2) the more permanent changes which continue after the birth of 
the child. 


4. The variables showing second type of change included many of those 
which describe the differences in parent behavior toward three- and nine- 
year-old children. 


5. Significant temporary changes during pregnancy were found in three 
variables, Activity of the Home, Quantity of Suggestion, and Understand- 
ing of the Child. The first two variables decreased during pregnancy, the 
third increased. 
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AN ANALYTICAL STUDY OF ASCENDANT BEHAVIOR 
OF PRESCHOOL CHILDREN’ 


Dorotuy V. MUMMERY 
Athens, Georgia 


Tue PropLtem AND [ts ORIENTATION WITH RELATED RESEARCH 


The Problem 


This study is one in a series of studies on ascendant behavior of young 
children. It seeks to carry a step further our knowledge of the exact nature 
of the ascendance displayed by individual children and to give that behavior 
a social evaluation. Specifically, the objectives were: 1) to refine the measure- 
ment of ascendant behavior of preschool children by taking into account the 
social acceptability of the methods used in attaining or maintaining an 
ascendant position; 2) to determine the relationship of this new measure 
to the ascendance score used by Jack; and 3) to investigate the nature of the 
changes produced in the scores of non-ascendant children who have been 
trained in self-confidence by the Jack method. 


Orientation with Related Research 
For the purpose of orienting and clarifying the existing problems and the 
objectives of this study, research closely related to it is briefly discussed.2 The 
research most relevant to the thinking underlying the present study is a series 


of investigations in the measurement and modification of ascendant behavior 
of young children initiated by Jack (11) and continued by Page (15), Hath- 
erly (10), and Fairlie (8). Also closely related in method and thinking are 
the studies of Anderson (3, 4, 6) in dominative and integrative behavior, 
and of Chittenden (7) in domination and cooperation. 


The main contributions of the ascendance studies would seem to be as 
follows: 1) the development of a reliable method of measuring the ascendant 
behavior of three- and four-year-old children in an experimental situation; 
and 2) the finding that by a rather simple training technique, some three- 


1This report is condensed from a dissertation of the same title submitted to the Grad- 
uate School of the University of Iowa in 1943 in partial fulfillment of the requirements 
for the Ph.D. degree. The author gratefully acknowledges her indebtedness to Dr. Beth 
Wellman for guidance throughout the study. Acknowledgment is also made to all those 
persons who participated in the acceptability ratings. Appreciation is expressed to Dr. 
Marie Dye and Dr. Irma Gross for their cooperation in the preparation of the manuscript. 

2Since receiving the Doctorate, the author has been a member of the faculty of the 
Division of Home Economics at Michigan State College and has served in a supervisory 
capacity in the Child Care Centers of New York State. She is now a member of the faculty 
of the School of Home Economics at the University of Georgia. 


8A detailed discussion appears in the original copy of the writer’s doctoral dissertation 
which is filed at the University of Iowa library. 
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and four-year-old non-ascendant children can be trained in self-confidence 
with a resultant increase in the manifestations of ascendance in the experi- 
mental situation. However, these studies have attempted no differentiation, 
on the basis of social acceptability, between the types of ascendance mani- 
fested by individual children. By the Jack method, two children may receive 
identical ascendance scores although one may use socially “mature” methods 
whereas the other may use~socially “immature” methods. The following 
examples may help to clarify this statement: 


By Jack, the following acts are ascendant behavior and contribute equally 
to a child’s ascendance score: 


1. a. A child reaches across the sand table and snatches a toy out 
of the hand of a companion and plays with it himself. (Jack, 
item 2) 
. A child asks his companion if he may play with a toy if he 
will give it back in just a minute. (4, p. 347) (Jack, item 1) 
. A child reaches his hand out towards a toy. (Jack, item 2) 
. A child uses brute physical force. (Jack, item 2) 
. A child asks if he may have a toy, or suggests that he would 
like it. (Jack, item 1) 
b. A child roughly demands a toy. (Jack, item 1) 


. A child suggests a way in which he could contribute to his 
companion’s play. (Jack, item 5) 

. A child threatens to use force if his companion does not carry 
out his directions. (Jack, item 5) 


In terms of social acceptability, and thus in terms of social maturity of the 
child, there is a vast difference in these methods. Theoretically it is of interest 
to know that a child’s ascendance can be measured and can be modified 
experimentally; practically, further information is required before this 
knowledge can be of value to teachers and clinicians interested in guiding 
the social adjustment of children. To obtain a diagnostic score which will 
make meaningful differentiations between children, it is necessary to know 
the quality of that behavior as well as the quantity. 


Recognizing the need for making some distinction between the various 
methods of ascendance which appear in Jack’s definitions of each of her 
eight items of the score, both Anderson (3, 4, 6) and Chittenden (7) dis- 
carded the concept of ascendance. Anderson divided Jack’s items into two 
separate behavior patterns which he called “Domination” and “Integration.” 
The one he held to be an undesirable type of social behavior, the other 
desirable. Chittenden arranged items somewhat similar to the components 
of ascendance into her two constructs of “Domination” and “Co-operation” 
which she unifies under the broad behavioral concept of assertiveness. She 
“agrees wholely with Anderson in his insistence that the two kinds of be- 
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havior are different fundamentally and should be studied separately.” (7, 
p. 10.) The writer does not entirely accept this difference or think it neces- 
sitates a separation into two concepts. She believes that all of the behavior 
items studied by these investigators or herself are overt expressions of ascend- 
ance; and that, although they have quite a fundamental difference in their 
consideration of personality and their effect on the other person as an in- 
dividual, nevertheless they can be embraced by the one concept ascendance 
much as Chittenden has included them under her more general term assert- 
iveness; and that actually they can be placed on one continuum, differing 
only in degrees of social acceptability. 


Definition of Ascendance 


For this study, ascendant behavior was re-defined as follows: Ascendant 
behavior is any kind of behavior by which an individual attains or main- 
tains mastery of a social situation or attempts to attain or maintain mastery 
so that he is in control of his own activities and can carry out his purposes. 
At the preschool ages, attempts at mastery of a situation include: 


1. Attempts to secure materials he wants from his companions. 
2. Attempts to direct or influence the behavior of companions. 


3. Attempts to defend himself, his possessions, and activities and to resist 
Mastery includes: 


4. Success in the above three types of attempts. 


Tue DevELopMENT oF A Revisep MEAsurE oF AsCENDANT BEHAVIOR 

The specific steps involved in the construction of a revised measure of 
ascendant behavior were: 1) the development of a method of recording 
behavior in the experimental situation whereby the components of the 
ascendance score would be known, and 2) the development of a method 
of weighting the items of the score according to a social evaluation. 


Items of Ascendant Behavior 

A preliminary study was undertaken to devise a method of measure- 
ment. Thirty-eight three- and four-year-old children enrolled in the pre- 
schools of the Iowa Child Welfare Research Station in the summer of 1941 
were subjects for this part of the study. Diary records taken during 50 pair- 
ings in the Jack experimental situation, together with additional records 
during free play, were analyzed to discover the specific types of ascendant 
behavior employed by these ages. Seventy-nine categories of ascendant be- 
havior were identified and carefully defined and delimited. Each of these 
items was illustrated by specific examples observed during the pairings as 
an aid both in establishing reliability and in judging social acceptability. 
Further analysis of these items revealed that they were for the most part 
subdivisions of the Jack categories differentiated sometimes by only fine 
shades of meaning. However, the score was amplified to include pertinent 
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new items of behavior. Notable among the latter are the following: 1) 
forceful methods of directing, previously observed by Fairlie; 2) the use of 
physical force against the person of the companion, such as hitting; 3) the 
use of approval; and 4) certain inconsistencies of the Jack score, such as the 
failure to count attempts to resist direction and to differentiate between 
attempted and successful defense of materials. Other observed behaviors 
which seemed to the experimenter pertinent to the concept of ascendance, 
though not included by Jack, were for the most part similar to those which 
she had deleted for various reasons mentioned by her, such as bids for 
attention. 

The 79 categories were classifiable under the 6 headings listed below. 
The total number of items in each main division, together with the 
numerals identifying them, is given in parentheses. Definitions of several 
representative categories appear under each heading.* 


I. 
Verbal methods of securing play materials. (15 items, 1-15) 


1. The child uses a declarative statement to express a desire for a toy which 
his companion has, or which lies near his companion. 

a. “Want that over there.” 

b. “Hey, I need that scoop.” 
2. The child asks or shows a desire for a toy by an expression similar to 
one of those cited in 1, but in addition, states his reason for wanting it. 

a. “TI need that to fill it with for you.” 

b. “I need it to carry groceries.” 
12. In asking for the toy, the child verbally threatens to use physical force 
against his companion’s person or a toy, if the toy is not forthcoming. 

a. “If you don’t let me have a turn I'll smash the dish.” 

c. “T’ll hit you if you don’t give it to me.” 


Il. 
Physical methods of securing play materials. (9 items, 16-24) 


18. Child takes a toy from the possession of his companion; i.e., he im- 
mediately picks up a toy which his companion has been using but has just 
put down. 
a. A. puts shovel down while he is emptying his dish. B. quickly picks 
it up. 
19. A iit cils a toy from the place where it lies in the box. This category 
is used as follows: 


4Definitions of the total list of items, together with their illustrations and certain 
directions to the judges, are to be found in the original thesis on file at the University of 
Iowa library. To facilitate the rating process, each category was mimeographed on a 
separate 5x9 filing card. Some similarity to the items of Anderson and Chittenden is 
evident, both of these studies being suggestive to the writer. 
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a. When a child takes a toy from its original position in the center of 
the box; 1.e., where it lies when he first starts to play. 
&. When a child takes a toy which his companion has used last, but 


has put down. 
Note the distinction from category 18. 


20. Child pulls hard to get toy away from companion who is actively re- 
sisting him by holding firmly. 


I. 
Verbal methods of directing companion. (21 items, 25-45) 


26, Statements in which he suggests a certain mutual activity by the word 


“Let's”, “We”, or similar expressions. 

a. “Let’s make a road.” 

1. “Shall we build a bigger hill?” 
30. Verbally suggests an activity to his companion by a statement in the 
imperative mode, but not in an authoritative, demanding way. Usually 
occurs during co-operative play. 

c. “Pretend it’s a rea] house.” 

jf. “Put the coal in.” 
Includes negatives: 

l, “Don’t bring any more coal.” 
35. A child reproves or scolds another child, or criticizes or ridicules his 
action or product. 

a. “That isn’t the way!” 

b, “Don’t you know how to do it!” 
41. The child structuralizes the situation by verbalizing ideas for his own 
play, without specifically calling his companion’s attention to his remarks, 
but the companion gives some overt sign of attending. 

a. “I’m making pancakes.” 

b. “This is a train going on a track.” 
42. The child makes an attempt to bring about co-operative play, in one of 
the following ways: 1) he may offer something to his companion as a part 
of their play; e.g., “Want some candy?”—“Want any ice cream today?” or 
2) he may suggest a way in which he himself could contribute to his part- 
ner’s play, or 3) he may ask his companion’s permission to enter into his 
play. 

a. “I know what to do. I'll pour that in your sifter.” 

c. “Do you want me to make a hill?” 
This category is sometimes non-verbal. As a means of carrying out his 
desire for mutual play, the child starts of his own accord to participate in 
his companion’s activity, or in some way other than by words, indicates his 
desire for his companion entering into his play. 

a, Puts sand in companion’s sifter or truck, 
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IVs 
Physical methods of directing companion. (8 items, 46-53) 


49. Child attempts to force or inhibit companion’s activity by a non-verbal 
threat of force; e.g., doubles up fists as if to strike. 
a, A, is making a loud noise which B. does not like. B. doubles up his 
fist as if to strike him, but withdraws it. 


50. Aggressive interference in the activities of companion, or destruction of 


his products, for no apparent reason or apparently as a means of regaining 
mastery which he has just lost to his companion. 


c. Shoves sand off companion’s shovel and laughs. 
d. Musses up companion’s road as a means of getting even. 
V. 
Verbal responses. (13 items, 54-66) 
55. The child flatly and emphatically refuses to give up the toy or to follow 


the direction. Differs from 54 mainly in manner and tone; he may even 


yell or scream. 
b. “Stop that!” 


e. “No! I won't!” 
58. A. The child defends a toy by promising his companion a turn, or sug- 


gesting joint use or sharing or trading, or giving up with the understanding 
that the toy will be returned. 


b. “Give me the shovel, then.” 

c. “Will you give it right back?” 
59. A. Defends his possession of a toy by making some counter-suggestion 
to his companion, or promises to confer some favor on his companion, 
although retaining possession of the toy. 

a. Offers to give another toy instead, 

c. A. does not want to give the truck to B., so says: “I tell you. I'll 

bring you some sand in the truck.” 
B. In refusing to follow direction, he makes a counter-suggestion. 
c. “A swell idea. I got a better one. Cowboy.” 
VI. 

Physical responses. (13 items, 67-79) 
68. A child defends his possession of a toy by calmly taking the toy from 
the hand of the child who has just succeeded in getting it from him, but 
who is now offering no active resistance; i.¢., he simply “lifts” it from his 
now unresisting companion. 

a, The moment A. puts his shovel down, B. picks it up. A. takes it 


from his hand and B. lets him, giving no physical sign of resistance 
whatever, 
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Note: Distinguish this from category 77 in which the offending child is 
actively objecting to having the defender take the toy away from 
him again, and holds firmly so that the defender has either to give 


up or to pull hard. 


72. A. In defending his right to a toy or location, or his product, a child 

uses continued or violent hitting or other forceful assaults on the companion 

which threaten to do injury or frighten the companion, and which are 

therefore interrupted by the experimenter. 

Note: Only behavior so extreme that the experimenter interferes is re- 
corded in this category. 


B. In resisting attempts at control, the child uses similar violent 


methods. 


The Ratings on Social Acceptability of Children’s Ascendant Behavior 
The judgments of 41 experts as to the social acceptability in a democratic 


society of the component items of ascendance determined the weightings 
given to the different behaviors. Judges were given the 79 categories and 


were asked to keep the following criteria> in mind when rating the items: 


Any method is held to be socially acceptable which shows regard and 
appreciation for human personality and welfare; i.e., 
1. Does no bodily harm and inflicts no physical pain on another person. 
2. Does no injury to his personality or ego. 

a. Recognizes the right of a human being to some share in decisions 
concerning himself and permits the freedom necessary for voluntary 
action. 

b. Requires of another no loss of status, no sense of defeat or thwarted 
purposes. 

c. Accepts another as a human being with powers of reason, desires, 
and purposes which are to be considered. 


The equal-appearing-interval technique® was selected for this purpose, and 
median judgments constituted the scale-values on an 11-point continuum 
ranging from the most unacceptable of all the methods given to the most 
acceptable. The extremes and mid-point of the scale were defined. At point 
1 of the scale, judges were instructed to place all items of behavior describ- 
ing methods which they considered the most unacceptable of all those 
given; at point 11, those methods considered the most acceptable of all 


5The writer here had in mind Ojemann’s (14) criticism and modification of the 
Thurstone method dealing with the definition of the key concept. It should be noted 
that the scale-values assigned to these behaviors would hold only in a democratic society . 
whose philosophy rests upon respect for personality. 


6Developed by Thurstone and Chave (16). 
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those given; at the mid-point 6, those methods which are almost neutral 
or indifferent in social acceptability,” 

In this study, the evaluation of overt behavior is limited to the area of 
the child’s method although there are doubtless several other factors such 
as the motive and the situation interacting to determine the acceptability 
of the behavior. However, the experimenter did attempt to minimize this 
limitation and avoid too great a spread among judgments by cautioning 
judges to scale items according to the acceptability of the method, as defined 
by the criteria, not according to motive or justifiability of the act. The 
assumption is that regardless of whether or not the action taken by the 
child is justifiable in any one situation, nevertheless some methods are more 
acceptable than others in a society professing democratic principles, and 
these methods can be arranged linearly. 


The Selection of Judges 
Certain criteria were set up for the selection of judges. It was believed 
that they should be: 


1. Persons with a well thought-out democratic philosophy. In selecting 


judges, the assumption was that intelligent citizens of this country have 
such a philosophy. 


2. Specialists in the field of child development, child guidance, and pre- 
school education, who have had considerable theoretical training and ex- 
perience in guiding young children at home or at school. 


Since the measure and the scale are to be applied only to preschool chil- 


dren, and since all of the illustrations used in defining the categories were 
derived from observation of preschool-age children and would, therefore, 
be more meaningful to persons who have had experience with these ages, 
it seemed advisable to limit judges to this classification of individuals. It 
would seem that those who are accustomed to thinking analytically about 
the implications of behavior of preschool children would be the ablest 


judges. 


Results of the Rating on Acceptability 


The results of the rating are reported in Table 1. The scale-value of each 
item is the median judgment for that item. Using the Q-value (the range 
of the middle 50 percent of judgments) as a measure of ambiguity, most 
investigators who have constructed scales by the Thurstone method have 
deleted all items with Q-values of more than 2.00; for example, Thurstone 
(16) using Q-values as one of several criteria, retained only 45 of his 
original 130 items, and McCandless (13) threw out 35 of his original 85 


7A copy of the specific instructions given to the judges appears in the Appendix of 
the original study under the title “To Judges of ‘Social Acceptability of Children’s 
Ascendant Behavior,’ Part A.” 


8ibid. p. 3, items 4 and 7. 
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TABLE 1 
Numpsers, SCALE-VALUES, Q-vALUES, AND WEIGHTINGS 
oF Items oF AscENDANT BEHAVIOR 





Number _ Scale- Weighting Number _ Scale- Weighting 
of value Q- of Mdn. of value Q- of Mdn. 
Item (Mdn.) value from 6 Item (Mdn.) value from 6 


1.8 = ee 41 6.8 . + 8 
+2.8 42 10.6 . + 4.6 
+4.8 43 + 4.0 
+2.7 44 +3.1 
+3.0 45 +2.9 
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*In the case of skewed distributions at the extreme scale-values, the distance between 
the median and the 25th percentile in the case of scale-value 11, and the distance between 
the median and the 75th percentile in the case of scale-value 1, was doubled to obtain 


Q. (16). 
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items. Deleting a similar proportion in this scale would eliminate all Q’s 
over 2.00. But the situation in the case of this study is somewhat different. 
Since all of these items were actual behaviors of the children, it was not 
possible to delete those with large Q’s. Thirty-one of the 79 items have Q’s 
above 2.00, although only 17 have Q’s above 2.5. Eight of the .31 categories 
occurred zero to four times during the initial pairings of the 42 children 
of the main study. (Table 2.) But of the 11 behaviors with frequencies 
of 100 or above, 8 have Q-values above 2.00, including the two behaviors 
(items 19 and 42) with the highest frequencies, 756 and 368 respectively. 
Since these categories have weightings of +-3.0 and +-4.6, they contribute 
heavily to the scores. From conversation with some of the raters, it would 
appear that some of these large Q’s, such as those for bargaining in items 
7, 28, and 60, represent a real difference of opinion rather than an ambiguity 
of the item. Only one item has a distribution which clearly indicates am- 
biguity; item 19 with a bi-modal distribution contained two parts, and the 
raters apparently considered them different, some rating by one part, some 
by the other. Regardless of these large Q-values, the medians as they stand 
represent the best available value assignment, certainly better than the 
opinion of one person. 


Reliability of the Scale-Values 


Following the practice of Thurstone, an approximate estimate of the 
reliability of the scale-values taken as a group was obtained as follows: 
By dividing the average Q-value for all 79 categories by two, the average 
quartile deviation was found. The average Q-value was 1.996, and con- 


sequently, 


The standard deviation of the distribution of scale values is, therefore, 
on the average, 
q .998 
o dist. = = —— = 1.489 
0.67 .67 


Since the scale-value of a behavior item is the median of its distribution 
on the scale, the standard error of the scale-value is 


o 


o Mdn. = 1.25 —— = .291 when n = 41 
n 


The probable error of the scale-value is, then, 
P.E.Mdn. = .67 X .291 = .194. 


8For reasons given later, scores were recomputed omitting item 19. These results are 
reported later. 
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The approximate reliability of the scale-values is, therefore, + .19. For 
the reason stated above, it is difficult to compare this probable error with 
those of other scales. Thurstone computed the probable error for only the 45 
of the original 130 statements which he retained in his experimental scale. 
His reliability was + .06 (N — 300). 


It should perhaps be pointed out that although Thurstone threw out the 
ratings of 41 of the 341 judges, using an objective criterion for so doing, 
in this study the ratings of all judges have been included. There seemed to 
be no hypothesis justifying such a procedure in a rating of this kind. 


A comparison of items receiving negative weightings with those receiving 
positive weightings indicates that, in general, judges considered as un- 
acceptable those behaviors which were 1) physically or verbally forceful, 
such as hitting, threats, and demands; 2) belittling to the companion, such 
as name-calling and criticizing; or 3) very mildly forceful, such as non- 
demanding imperatives, gentle refusals, and non-forceful physical attempts 
to take a toy from the hand of a companion who is offering no resistance. 
Judges rated as acceptable behaviors such as the following: suggestions, 
reasons, turns, requests, questions, initiating co-operative play, and physical 
but non-forceful defenses. Twenty-one of the 42 negative behaviors are 
verbal, but the 11 categories receiving the highest negative weightings 
(-5.0 to -3.8) are all physical. Of the 37 positive categories, 23 are verbal, 7 are 
physical but non-forceful (5 of these are defenses), 6 are either physical or 
verbal or a combination of both, and one is the absence of overt response 


(ignoring). 


A comparison of the ratings with the two sets of categories of Anderson 
and Chittenden reveals that in general the judges have considered as un- 
acceptable behaviors those closely resembling their dominative behavior, 
and as acceptable, behavior similar to the categories of integration and co- 
operation. In general, the socially unacceptable behaviors are “forceful,” as 
defined by Chittenden, and the acceptable are “non-forceful.” However, 
certain differences appear; namely, the placement of physical but non- 
violent defense of toys and also non-forceful imperatives to direct com- 
panions on the acceptable side of the continuum. 


A study of the frequencies in Table 2 indicates that the behavior of 
the 42 children was preponderately acceptable, the total number of positive 
frequencies being 3111 as against 686 negative frequencies. Of the 42 
negative categories, 32 occurred in the behavior of these children 0-10 times; 
only two had frequencies of 100 or above. Of the 37 positive categories, 
only ro occurred as little as 0-10 times; while 9 had frequencies of 100 or 
above. Both of the negative categories with high frequencies have small 
negative weightings. The one is the physical attempt to take a toy from the 
hand of a companion who is offering no resistance. The other is a mild 
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TABLE 2 


Numser, WEIGHTING, Q-vALUE, AND Tota Frequency oF Eacu 
CaTEecory OccurrING IN INITIAL ExpERIMENTAL PArriINGs 





of Item ing value Fre- Number Weight- Q- Fre- 
Number Weight- Q- quency of Item ing value quency 





48 —5.0 3 79 + 0.2 
24 —5.0 y 40 +0.4 
52 —5.0 r 74 +0.5 
72 —4.9 R 57 +0.7 
51 —4.2 J 28 +0.8 
23 —4,.2 75 +0.8 
47 —4.2 1 +0.8 
71 —4,1 41 + 0.8 
50 —4.0 78 +0.8 
21 —3.8 7 +0.9 
46 —3.8 68 +1.0 
70 —3.6 31 os a? | 
64 —3.6 25 ‘task 
34 —3.5 67 +1.4 
12 —3.4 9 +1.5 
63 —3.2 60 +2.0 
11 —3.1 65 +2.0 
15 —2.9 16 +2.1 
33 —2.9 56 +2.3 
22 —2.8 27 +2.4 
49 —2.8 29 +2.6 
37 —2.8 66 +2.6 
73 —2.8 4 +2.7 
36 —2.7 2 +2.8 
35 —2.7 30 +2.8 
14 —2.6 45 +2.9 
62 —2.3 19 +3.0 
20 —2.3 5 +3.0 
13 —2.2 44 +3.1 
61 —2.2 59 +3.4 
38 —2.2 6 +3.9 
55 —2.1 43 +4.0 
10 —1.9 58 + 4.6 
32 —1.6 69 + 4.6 
76 —0.9 42 + 4.6 
77 —0.7 26 +4.6 
39 —0.7 3 +4.8 
54 —0.6 
53 —0.3 
18 —0.2 

8 —0.2 
17 —0.2 
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224 
8 
51 
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91 
113 
234 
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42 
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verbal refusal to give a toy to the companion or to follow his direction; 
ie., a quiet “no.” The g positive categories with high frequencies were 
items I, 19, 25, 30, 40, 41, 42, 67 and 79. Item 1 is a declarative statement 
expressing a desire for a toy, such as “I want it”; items 25 and 30 are 
declarative suggestions and mild imperatives used to direct the companion’s 
activities; and items 40 and 41 are verbal descriptions of a child’s own 
activity in the presence of the companion, such as “I’m making candy, do 
you know it?” Item 19 is picking up a toy not in use, and 67 is defending 
by some mild physical measure such as putting a protecting hand over his 
toy or gently brushing aside his companion’s reaching hand. Item 42, with 
next to the highest frequency, is an offer or attempt to participate in the 
play of the other child. Item 79 is ignoring a request. Definitions of items 
I, 19, 30, 41 and 42 have been given previously in this report. 

When frequencies were broken down into verbal and physical methods, 
it was found that this group of children used 37 different verbal categories 
with a total frequency of 1762, and 17 different physical categories with a 
total frequency of 1331. If item 19 with a frequency of 756 is omitted, the 
total frequency of physical behaviors becomes 575. Of the verbal frequencies, 
362 had negative weightings and 1400 had positive weightings. Of the 
physical frequencies, 324 were negative and 1007 were positive. If item 19 
is omitted, the last figure becomes 251. In this comparison of verbal and 
physical methods, it was necessary to omit 6 positive categories with a total 
frequency of 704 for the following reasons: item 79 is ignoring, and items 
4, 42, 43, 44 and 45 may be physical or verbal or both. 


In all of the above comparisons of frequencies it must be remembered 
that the children sometimes used physical and verbal methods simul- 
taneously as one behavior unit. 


Definitions and Computation of Scores 

The revised measure of ascendant behavior consists of two weighted 
scores. In one of these scores, referred to as the score of acceptable ascen- 
dance, a child receives credit only for using methods deemed desirable by 
the judges. In a second, called the combined ascendance score, all of his 
ascendant behavior is taken into consideration by subtracting his undesirable 
ascendant acts from the score in acceptable ascendance. This score has been 
substituted for a score in unacceptable ascendance because test reliability 
was too low for the latter. The first score is referred to by several terms 
used synonymously in this study: “acceptable,” “socially acceptable,” “de- 
sirable,” “positive,” or “-+-” score. The second is referred to as “combined,” 
“total,” or “=” ascendance. Both are referred to as weighted scores in 
contrast to the Jack score. 

Each weighted score for a child is the sum of the products of the fre- 
quencies for each category times the weightings. Weightings were derived 
in the following manner. Since 6.0 is the neutral point in the acceptability 
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continuum, scale-values were transmuted into positive and negative weight- 
ings by determining the distance from the neutral point 6.0 on the accept- 
ability continuum. The weightings for each category are given in Table 1. 
When a verbal and physical attempt occurred simultaneously, they were 
considered to be one attempt, and were assigned a value equal to the 
average of the two weightings. Success was given the same weighting as 
the corresponding attempt; that is, a successful attempt had a value equal 
to two times its weighting.’® 
The Jack ascendance score is the sum of all the tallies in the categories 
used by Jack. 
Reliability and Validity 
Experimental Situation for the Measurement of Ascendance 
Scores were obtained by observing the behavior of children in a con- 
trolled play situation which was a variation of that used by Jack. On a low 
table was placed a sandbox measuring 18 x 36x 8 inches filled with sand 
to within 2 inches of the top. The toys were selected for their attractiveness 
to three- and four-year-old children and, unlike the procedure of previous 
investigators, were changed from pairing to pairing. The purpose was to 
provide a social situation that would bring out ascendant behavior and a 
wide range of techniques. This meant high interest value; that is, wanting 
a toy badly enough to go after it. It was felt that this would best be 
achieved by having fewer toys with no duplicates, by having one toy in 
the group apparently more interesting than the others, and by having one 
toy which “goes with” either of the other two. The toy considered of 
highest interest value was changed each pairing whereas some of the others 
were repeated in more than one pairing. It was believed that this type of 
situation would increase the child’s desire and thus call out the least 
desirable techniques but also challenge the most desirable techniques. Re- 
duction in number from 12 to 3 toys per pairing should increase social 
interaction. The toy combinations chosen as best meeting the above criteria 
are listed below: 
Toy Set I. | Wooden train (engine and one car), beetleware sugar scoop 
(later replaced by metal), child’s size flour sifter. 
Toy Set II. | Wooden road-roller, sugar scoop, small rubber truck, orange 
in color. 
Toy Set III. Road-roller and dump-cart combined, scoop, red beetleware 
cereal dish. 
Toy Set IV. Small red dump truck, muffin tins, scoop. 
Toy Set V. Sand sifter, wooden sand shovel, small truck. 


Procedure for Ascendance Experiment 
Each child was paired with 5 other children drawn at random from his 


10The reader is referred to the original study for a more complete discussion of 
scoring. 
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preschool group, a different toy set being used for each of the 5 pairings." 
No child participated in the ascendance experiment more than once in the 
same day. A high level of enthusiasm for the “games” was maintained 
throughout the experiment. 

The exact procedure observed for the pairings was as follows: Two chil- 
dren were asked to accompany the experimenter to the testing room to have 
a turn with the “games.” Stopping just outside the door, she said, “I have 
something new for you today. Have a good time with the toys while I do 
my work, I will tell you when the turn is over.” By keeping the children’s 
hands in hers until the door was shut it was possible to tactfully guide them 
to the sides of the table where they could best be observed, and to begin the 
recording at the moment the play began. She then sat on a chair in the 
corner of the room and recorded the behavior of the two children for 5 
minutes, after which she ended the period by saying: “The turn is over 
for today. You may have another turn some day soon.” After returning the 
children to the play group, she completed the record by adding the number 
of instances falling under each item for each child and recording the totals 
in the space provided on the blank. 


Observer Reliability 

Reliability of observers was determined in two ways. By the first method, 
reliability was expressed as the correlation between Observer A and Ob- 
server B on the total number of instances recorded for each of the categories 
during 58 consecutive five-minute pairings. In order to reserve the three- 
and four-year-old children for the main part of the study, a group of 23 
five-year-old children attending the Junior Primary of the University of 
Iowa Elementary School was used in these observations. This coefficient 
was .98. 

Observer reliability was recalculated on the same data by the method of 
correlation between weighted scores assigned to each child in each pairing 
from the behavior items obtained by two observers recording simultaneously. 
These reliabilities, expressed as coefficients of correlation on scores in the 
last 26 consecutive pairings, are .g2 and .g1 for the acceptable and combined 
scores respectively. Since the main data of the study are based on 5 pairings 
for each child, these coefficients, based on single pairings, would seem to 
represent “minimum” reliabilities. 

Subjects of the Main Study 
Test reliability and validity were established on initial scores of the 42 


subjects of the main part of the study. These children, used as subjects for 
all remaining sections of the study, were the three-and four-year-olds en- 
rolled at the preschool laboratory of the Iowa Child Welfare Research 


1lfive five-minute pairings were used because Page had found this number satis- 
factory. 
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Station during the school year 1941-42. They were enrolled in two groups 
differentiated chiefly on the basis of chronological age into Group II, three- 
year-olds, and Group III, four-year-olds. 

The subjects ranged in age from 42 to 61 months with a mean of 49 
months. Test scores indicate that the group represented a definite selection 
upward in intelligence,’ the mean IQ being 119. The distribution of the 
subjects among the 7 divisions of the Minnesota Classification of Occupa- 
tional Status prepared by Goodenough (9) showed that 71 percent fell in 
the first two classifications as compared to 7.2 percent in the general popula- 
tion. The group thus represented a selection upward in socio-economic 
status as well as intelligence. 


Initial Ascendance Scores 


Table 3 gives the initial mean scores in Jack ascendance, positive ascend- 
ance, and combined ascendance of the Group II and Group III children. 

Comparison of the mean scores for positive ascendance with those for 
combined ascendance shows that there is a difference of only 11.9 and 11.1 
points in the Group II and Group III means respectively. Since the score 
for combined ascendance is obtained by subtracting the negative from the 
positive behaviors, this slight reduction in means indicates that these groups 
of children showed a relatively large number of positive behaviors in rela- 
tion to negative behaviors. 


Reliability of the Data 

The reliability with which the device measures ascendant behavior was 
determined by correlating scores on pairings 1 and 3 against 2 and 4 in 
the series of 5 pairings, These coefficients were .70, .62, and .61, which, 
by application of the Spearman-Brown formula, became .85, .80, and .80 
for the Jack, acceptable, and combined ascendance scores respectively. 
Table 4 summarizes the data on test reliability. 

The agreements between observers and these correlations on odd-even 
pairings seem high enough to indicate that the experimental technique and 
the score card offer a reliable measure of Jack, acceptable, and combined 
ascendance respectively. However, 5 pairings, or 25 minutes of activity of 
the type that occurs in this situation, proved to be insufficient for a reliable 
independent measure of unacceptable ascendance. 


Validity of the Data 
The validity of the measure was determined in three different aspects 
and by two different methods. The validity of the device itself as a measure 


of ascendance, that is, does it measure what it portends to measure, was 


investigated by securing expert opinion on the inclusion in the score of 
each of the specific categories. Thirty-one of the judges who scaled the 


items of behavior on the acceptability continuum also participated in this 


12Subjects were tested on Form L of the 1937 Stanford-Binet. 
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TABLE 3 


Inrt1ac MEAN Scorss IN Jack, PosiTIvE, AND COMBINED ASCENDANCE 





Preschool N Range Mean Standard 
Group 


Deviation 





Jack Scores 
Group II 
(3-year-olds) 17 to 63 41.7 
Group III 
(4-year-olds) 12 to 103 49-6 


Positive Scores 
Group II 


(3-year-olds) gr to 2119 145.2 
Group III 


(4-year-olds) 89.2 to 363.3 182.4 
Combined Scores 
Group Il 


(3-year-olds) 81.8 208.7 
Group III 


(4-year-olds) 83.8 352.9 





TABLE 4 


CoEFFICIENTS OF CORRELATION ON Opp-Even Parrincs oF INITIAL 
Jack, Positive, AND CoMBINED ASCENDANCE SCORES 





Children r Level of Spearman- 

Significance Brown 
Jack 42 70 1% 
Acceptable 42 62 1%, 
Combined 42 61 1% 


Unacceptable 42 03 N'S.(1) 





(1) N.S. means not significant at the 5 percent level of confidence. 





part of the study. Judges were given the definitions of the categories to- 
gether with the writer’s definition of ascendance and were asked to indi- 
cate whether or not each category is an instance of ascendant behavior as 
defined.’* Table 5 gives the number of judges who considered that each 
item was not an instance of ascendant behavior. 


138A sample of the instructions given the judges is found in Part B of “To Judges of 
‘Social Acceptability of Children’s Ascendant Behavior’” included in the original study. 
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TABLE 5 


FrEQuENcY oF “No” VorTes For ASCENDANCE ITEMs 





No. of Items No. of “No” Votes 
14 





Only 8 categories received 4 or more “No” votes. It was considered that 
none of these frequencies were high enough to invalidate the item and 
therefore all were left in the score. Item 53 is the most questionable in the 
opinion of the judges. The scale-value assigned to it is -.3 and it occurred 
only 9 times in the experimental situation. The effect of its inclusion on 
any one score is therefore negligible. Item 19 received 7 “No” votes. Since 
this item had a Q-value of 4.2 (the largest of all Q’s), a weighting of -+-3.0, 
and the highest of all frequencies (756), it was decided that recalculations 
be made omitting Item 19 to see what effect it had upon the general con- 
clusions of the study, These results are discussed at the end of this report. 


None of the judges suggested the inclusion of additional items of ascendant 


behavior. 


The validity of the weightings for acceptability and unacceptability was 
also determined. In the absence of any other outside criterion, as is the case 
in the field of social behavior, the pooled opinion of experts is used as a 


measure of validity. Thus the opinion of the experts who assigned scale- 
values to the different categories of behavior in itself constitutes the validity 


of the weightings for acceptability and unacceptability that are used in 
this study. 


Teachers’ Ratings 

The validity of the experimental scores themselves as measures of the 
ascendant behavior of this group of children was investigated by ratings 
on specially constructed five-point scales,’* secured from the preschool 
teachers. By means of these ratings it was possible to determine whether 
the scores obtained in this experimental situation were typical of behavior 
in the preschool play situation as viewed by the teachers. Since the weighted 
score is affected by 1) the frequency of attempts, 2) the frequency of suc- 


cess, and 3) the kind of behavior, ratings were made in these three main 
areas. Teachers made three separate ratings on the frequency of each child’s 


14Samples of these scales and instructions to the raters are included in the original 


study. 
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attempts; i.e., frequency of attempts 1) to secure possession of toys, 2) to 
direct behavior of companions, and 3) to defend himself and his possessions. 
Three similar ratings were made for success. To secure the ratings on 
method, the categories of ascendant behavior were arranged under the 
following four large divisions on the basis of acceptability: Division A con- 
sisted of methods having scale-values of 1.0 to 2.9 (the most unacceptable 
methods); Division B, scale-values of 3.0 to 5.9; Division C, scale-values 
of 6.0 to 8.9; and Division D, scale-values of 9.0 to 10.9 (the most accept- 
able methods). Teachers compared each child with his group on the fre- 
quency of use of each of these 4 large divisions of methods. The correlation 
of ratings with experimental data on frequency of attempts, frequency of 
success, and frequency of methods when grouped into the 4 large divisions 
yielded these ranges of coefficients for head teachers, assistant teachers, and 
combined teachers in each group: .36 to .79 for frequency of attempts, .o2 
to .36 for frequency of success, and -.04 to +-.63 for general type of method. 
Tables 6 and 7 contain these validity coefficients. 


Previous investigators have obtained ratings on frequency of attempts 
only and have reported correlations ranging from .81 + .o1 (rank differ- 
ence) (11) for ascendant behavior to .17 for co-operation (7) when teachers’ 
ratings were the criterion of validity. The above correlations on frequency 
of attempts compare favorably with those of other investigators, and indi- 
cate that the measure employed in this study is fairly valid for attempts. 


TABLE 6 
CoEFFICIENTS OF CoRRELATION OF TEACHERS’ RATINGS WITH INITIAL 
EXPERIMENTAL DaTA ON FREQUENCY OF ATTEMPTS AND 
FREQUENCY OF SUCCESS 





Children Frequency of Frequency of 
Attempts Success 

r Level of r Level of 

Significance Significance 





Group III 
Combined Teachers 71 A . NS. 
Head Teacher 23 47 5% , NSS. 
Assistant Teacher! 23 79 ie 
Group II 
Combined Teachers 19 54 5% 21 
Head Teacher 19 50 5% 36 
First Assistant Teacher 19 36 NS. 
Second Assistant Teacher 19 62 1% 
(1) Since each assistant teacher in Group III was familiar with only half the members 


of the group, she was asked to rate only those children. Ratings of the two assistants 
were correlated just as if they were made by one individual. 





58 





DOROTHY V. MUMMERY 


Although none of the coefficients on frequency of success were significant, 
nevertheless they are all in a positive direction. The correlation of fre- 
quencies in success in odd-even pairings of the initial scores yielded a 
coefficient of .28 raised to .44 by the Spearman-Brown formula. This co- 
efficient was not high enough to indicate a reliable measure of success taken 
separately and may account for the low correlations between experimental 
frequencies for success and teachers’ ratings. 


TABLE 7 
RELATIoNsHIPs BETWEEN TEACHERS’ RATINGS AND EXPERIMENTAL DATA 
on Mertuops Usep sy CHILDREN 


Level of Level of 
Rater Group Children r Significance r Significance 








Division A Division B 
Scale-value, 1.0-2.9  Scale-value, 3.0-5.9 
Head 
Teacher 63 5% 41 NSS. 
Combined 
Teachers 50 NS. 38 NSS. 
Head 
Teacher 17 NS. 18 NS. 
Combined 
Teachers .22 NS. 23 NSS. 
Division C Division D 
Scale-value, 6.0-8.9  Scale-value, 9.0-10.9 
Head 
Teacher .22 NSS. 39 NSS. 
Combined 
Teachers .04 NS. 41 NS. 
Head 
Teacher .09 NS. —.04 NS. 
Combined 
Teachers III 20 44 5% 03 NSS. 





The only significant coefficients on frequency of method were those for 
Division A when the Group II head teacher’s rating was compared and for 
Division C when the Group III combined teachers’ rating was compared 
with experimental frequencies. The correlations do show a trend toward 
a positive relationship, however. 


One of two conclusions may be accepted: 1) either teachers are unable 
to rate children on the type of methods used, or 2) the methods used by 
children vary more with the situation than does the amount of ascendance 
displayed by them. 
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Tue RELATIONSHIP OF THE WEIGHTED ScoREs 
TO THE Jack Score 

The relationship of the Jack score to the new type score was expressed 
as the coefficient of correlation between the Jack and weighted scores. The 
coefficient of .85 when the Jack and combined scores of the total group 
of 42 children were correlated, corresponds to a 50 percent improvement 
over a best guess in predicting the one score from the other. This correla- 
tion dropped to .64 and .48 respectively when the three- and four-year-old 
children were considered separately. The correlation coefficient of .go be- 
tween Jack and acceptable ascendance corresponds to a 56 percent improve- 
ment over a best guess. This correlation was .75 for the three-year-old group 
and .94 for the four-year-old group. 


Tue Traininc Procram’® 
The third major objective of the study was to investigate the nature of 
the changes produced in the behavior of non-ascendant children trained by 
Jack’s method. The specific question to be answered was: Did the scores 
of children trained in self-confidence show an increase in socially acceptable 
or socially unacceptable methods? 


Description of Training and Control Subjects 
For the above purpose, 12 of the 13 least ascendant children were divided 
into a training group and a control group matched on the basis of their 


initial Jack ascendance scores. Because an additional child was added to 
the training group at the time of the illness of two training subjects, and 
because one of the control children was withdrawn from preschool before 
the completion of the study, these groups contained 7 and 5 subjects respec- 
tively. Table 8 gives the composition of the two groups as respects sex, 
chronological age, intelligence scores and Jack ascendance scores. 


Jack’s Training Program 

Jack attempted to find out what characteristics of social behavior differ- 
entiated ascendant and non-ascendant children. After observing children in 
several experimental situations and in free play, she concluded that self- 
confidence was the trait the most closely related to ascendance of any of 
those studied. She tested this hypothesis by setting up a series of training 
situations designed to increase self-confidence. Re-tests of trained children 
showed increased ascendance scores and therefore tended to confirm the 
hypothesis. 


15This section is a very abbreviated account of the same section in the original study. 
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TABLE 8 


Sex, Curonotocicat Acg, IQ, anp Jack AscENDANCE ScorE oF TRAINING 
AND ConTROL Groups 





Chronological Age, 
Months IQ(1) Jack Score 
Training Group 
56 131 33 
50 110 28 
48 130 17 
50 123 I2 


Child 


—~” 
om 
“ 





1446 
1580 
1579 
1578 


1565 
1571 
1479 


50 102 37 
45 112 27 
43 114 22 


Zn Zmzz 


Means 48.9 25.1 
Control Group 

1583 46 34 

1441 56 26 

1475 49 17 


1567 49 102 32 


1519 42 130 30 
Means 48.4 111.8 27.8 


(1)Intelligence test scores are given only as a means of describing the group of children, 
Form L of the 1937 Stanford-Binet was used. 





The logic behind Jack’s training program was as follows: If she could 
repeatedly place a child in social situations the very nature of which would 
tend to give him maximum security and confidence in his own position in 
the situation, the child’s feeling of confidence in himself would be increased 
thereby. She reasoned that by first providing him with skills not possessed 
by his companions and then pairing him with children who had not been 
taught these skills, she could produce a social setting in which he would 
have the advantage and would feel secure in his greater ability. Such a 
situation would probably be a reversal of the type most frequently ex- 
perienced by insecure children. Jack therefore devised a series of learning 
experiences each designed to give the child a specific skill or knowledge. 
After he had thoroughly mastered each skill, she paired him with children 
unfamiliar with the materials. Recognition of his superior ability by un- 
trained companions would augment his growing self-confidence. 
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Training Program for the Present Study 
The training materials used in this study were quite similar to those of 
the previous investigations and were presented to the children in the order 
named: 
1. A group of jig-saw puzzles on five-ply wood. 
2. A picture story book. 


3. A set of take-apart transportation toys assembled by means of large 
screws. 


The training program, like Jack’s, was designed to increase self-confi- 
dence, and was similar in all essentials, consisting of daily periods during 
which each child was taught the skills involved in constructing puzzles, 
assembling a set of wooden take-apart toys, and in telling an illustrated 
story. The training program differed from that of previous investigators 
in the degree to which it was adapted to individual children. Table 9 sum- 
marizes for the Group II and Group III children respectively, the range 
and average number of days of training, the range (of averages for each 
child) and the average length of daily session, and the range and average 
number of pieces in the most difficult toy mastered. 


TABLE 9 
DescripTION OF TRAINING ProcraM IN TERMS OF Days oF TRAINING, 
LenctH oF Datry Session, AND NuMBER OF PIEcEs IN 
Most DirrFicutt Toy 





Training Period Accomplishment 
Av.No. Range Av.Length Range Av.No. Range 
Days __ Days Min. Min. Pieces _ Pieces 





Puzzles 
Group III 75 7-8 17-27 16.5 9-21 
Group II 5:3 5-6 17-27 9.0 9 
Books 
Group III 8.0 6-9 10-17 
Group II 7.7 6-10 14-21 
Screw Toys 
Group III 9.3 5-17 18-22 
Group II 10.7 9-14 18-30 





The Training Pairings 


When each child had mastered one type of material, he was paired with 
some of the children who served as his companions in the initial ascendance 
experiment. Control children were used in these training pairings when 
indicated by previous pairings, but other training subjects were replaced 
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by substitutes having similar ascendance scores. Because it seemed to the 
writer that 5 pairings’® with each training material might become rather 
tedious to the child, the following plan was adopted: Three pairings were 
given with the puzzles immediately following training with them, then 2 
with the books, and 5 with the screw toys. Each child thus had a total of 10 
training pairings. 


Comparison of Scores on Training Materials 

The behavior of the children in the training pairings was recorded on 
the same score card as that used in the ascendance experiment. Records 
were kept for the first 5 minutes of the pairing only, although children 
were allowed to finish the puzzle or toy on which they were working. With 
the inadequacies of these “training scores” as measures in mind, they were 
nevertheless used as rough indicators of the relative effectiveness of the 
different training materials. For purposes of comparison, a hypothetical 
score for 5 pairings based on the average score for one pairing with the 
puzzles and book was computed. (Table 10.) When mean scores obtained 
on each training material and on initial and final ascendance experiments 
were compared, the following general pattern appeared: a sharp rise from 
initial Jack score to first training score, on the puzzles; a sharp drop to 
second training material, the book; a substantial rise to third training score, 
on the transportation set; and then a slight drop to final ascendance score. 


TABLE 10 


CoMPARISON OF INITIAL AND Finat JAcK ASCENDANCE Scores 
WITH TRAINING ScoRES 





Children Initial Training Scores Final 
Jack Scores _ Puzzles* Books* Screw Toys Jack Scores 





4-year-olds 

M 1446 33 103.5 63.0 61 
M 1580 28 126.5 55.0 35 
F 1579 17 90.0 83.0 81 
M 1578 12 93-5 eos 45.0 38 
3-year-olds 

M 1565 37 106.5 50.0 52.0 62 
F 1571 27 IIL.5 60.0 III.0 51 
M 1479 22 81.5 42.5 44.0 62 
Means 25.1 101.9 375 64.7 


*These are hypothetical scores based on 5 pairings. 





16This is the number used by Page. 
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In the light of the low scores received in the book situation and the 
attitudes expressed by the children, the investigator would suggest that one 
of the following changes be made in the training program: that the book 
situation be omitted, leaving only two training materials; or that a material 
having characteristics more similar to the other training toys be substituted 
for the book. 


CHANGEs IN AscENDANT BEHAVIOR OF TRAINED AND ConTROL SUBJECTS 


From Init1aAt To Finat Measures 


The final tests were begun on April 16, and completed on May 21, 1942. 
There had been a lapse of approximately 9 weeks since the close of the 
initial test series. Each child was paired, as far as possible, with his 5 com- 
panions of the initial ascendance experiment, but when changes in the pre- 
school enrollment necessitated adjustments, a child of an approximately 
equal ascendance score was substituted. 


Analysis of Results Showing Group Changes in Ascendance 


The initial and final Jack and weighted scores for the trained and control 


children, together with changes from initial to final tests are given in 
Table 11. 


The Method of Analysis 


Two approaches were used to study the changes in ascendant behavior 
from initial to final measures. First, the final means of the two groups were 
compared by using Fisher’s t-test.!7 The information desired from all com- 
parisons of final means was: Is the difference in final mean scores a depend- 
able difference; i.e., is it too large to be accounted for by the operation of 
chance factors alone? The t-test was employed in these comparisons to test 
the hypothesis that une two samples were drawn at random from the same 
or identical populations, and that any obtained differences in the final 
mean scores of the two groups could be due to fluctuations in random 
sampling. 


Second, in some instances, the initial and final measures of the trained 
group were compared and the same measures for the control group were 


17Fisher’s t-test for the significance of a difference in the means of independent small 
samples is given in Lindquist (12, p. 57). 
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CHILD DEVELOPMENT 


compared. The formula used in these cases was that for the t-test modified 
for the significance of a difference in the means of related measures.1* The 
information desired from comparisons of initial with final means was: Is 
the difference between the two means a dependable one; i.e., is it too large 
to be accounted for by chance factors alone? The hypothesis tested here is 
that the mean difference from initial to final scores does not differ sig- 
nificantly from zero; i.e., a difference as large as the one obtained could be 
due to random sampling. In all analyses of results employing the t-test, the 


level of confidence selected below which a difference is considered not 


significant is the 5 percent level. 


The Results of the Analyses 


The results of analyses of final Jack and weighted scores are given in 
Table 12. 


Since a t-value as large as 2.23 is required for samples of this size for 
significance at the 5 percent level, it may confidently be said that the ob- 
tained t of 0.57 in the comparison of initial Jack means indicates that the 
slight difference in means could be due to random sampling and that the 
two groups initially represent random samples drawn from the same popu- 
lation. The difference in final Jack means, however, is large enough to 
warrant the statement that a value of t as large as the one obtained would 
be exceeded only 2 percent of the time in samples of the size used in this 
study. It was therefore possible to reject the hypothesis that the difference 
in final Jack means of the trained and control groups could be accounted 
for by chance factors alone. 


A comparison of the two groups in initial mean scores in acceptable 
ascendance yielded a t-value of only 0.07 which was not significant. When 
the final mean scores in positive ascendance were compared, it was found 
that a difference as large as this could be obtained in 10 percent of the 
samples of this size drawn at random from a general population. 


The final combined weighted means also did not differ by an amount 


larger than could be attributed to chance fluctuations in random sampling. 
The results did show, however, a definite trend toward greater increase for 


the trained children than for the controls in both weighted scores. The 
small number of cases and the large variance within the groups may account 
for the small t. 
18This test is known as Student's t-test (12, p. 59), 
Mo, er Mp 
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TABLE 12 


CoMPARISON OF INITIAL AND FINAL MEANs oF TRAINED 


AND ConTrROL SuBJECTS 





Initial Final Initial Final Initial Final 


Jack Jack Positive Positive Combined Combined 
Group Children Mean Mean Mean Mean Mean Mean 





Trained 7 25.14 55-71 118.03 185.06 111.63 165.69 
Control 27.80 30.40 11912 134.80 115.94 126.92 
Difference 2.66 25-31 1.09 50.26 4-31 38.77 
t (obtained) 0.57 2.79 0.07 1.84 1.41 
d.f. 10 10 10 10 10 


Level of 
Confidence N.S. 2% NS. 10% 20% 





The results of the analyses of intitial with final mean scores for each 
group are reported in Table 13. The t-value of 3.69 obtained for the initial 


and final mean scores of the trained group in acceptable ascendance is 
significant at the 1 percent level of confidence. The corresponding t for 


the control group is too small to indicate a true difference between initial 


and final means; that is, the true difference might be zero or in the opposite 
direction. Since a difference as large as the 54.06 points obtained between 
the initial and final combined ascendance means of the trained group would 
be exceeded only 3 percent of the time in samples the size of those used in 
this study, it is necessary to reject the hypothesis that the true difference is 
zero. However, the t-value obtained in the case of the controls for the mean 


difference of 10.98 between initial and final mean scores in combined 


ascendance is too small to reject the hypothesis; that is, differences as large 
as this could be accounted for by chance fluctuations in random sampling. 


Individual Changes in Scores 
Figures 1, 2, and 3 present graphically the initial and final scores of the 
trained and control] subjects. It is evident that every one of the 7 trained 


children gained in Jack score whereas 2 of the 5 control children gained, 2 
lost, and 1 remained the same. In the case of the weighted acceptable 


ascendance score, every one of the trained children gained while 3 of the 
controls gained and 2 lost. Comparison of the two groups in combined 


score also shows an increase for every trained child, whereas the same two 


controls as above show decreases. In only one case, the initial scores of 


M 1446, is a child’s combined score the same as his acceptable ascendance 
score; in other words, all children, with this one exception, exhibited some 
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ascendant behavior other than acceptable. It is also of interest to note that 
the difference between final acceptable ascendance and combined scores is 
in the case of most children greater than the corresponding difference 
between initial scores. 
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Figure 1. Initial and final Jack scores, 
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DOROTHY V. MUMMERY 


Group and Individual Sub-Analyses of Data in Terms of 
Types of Changes Produced in Scores 


The question arose as to whether the higher scores of the experimental 
group represented an increase in activity or in the level of desirability of 
the methods used by the children. Since the weighted scores are products 
of the frequency of attempts plus the frequency of success multiplied by 


TABLE 13 


CHANGEs FROM INITIAL To Fina Scores 1N TRAINED AND ConTROL SUBJECTS 





Trained Group Control Group 
N 7 N 5 
Positive Combined Positive Combined 
Score Score Score Score 





Initial Mean 118.03 111.63 119.12 115.94 
Final Mean 185.06 165.69 134.80 126.92 
Mean Difference 67.03 54.06 15.68 10.98 
t (obtained) 3.69 3.06 1.04 0.59 
d. f. 6 6 4 4 

Level of Confidence 1% EWA 40% 60% 





the weightings for acceptability of method, this question could only be 
answered by a detailed analysis of individual scores. For this purpose, the 
initial and final scores of each child in the training and control groups were 
broken down into the following components: 


1. Frequency of attempts in acceptable ascendance. 
2. Frequency of success in acceptable ascendance. 
3. Frequency of attempts in combined ascendance. 
4. Frequency of success in combined ascendance. 


The results of this sub-analysis are presented in Table 14. 

From this analysis the following conclusions can be drawn for this group 
of children. When acceptable ascendance alone is considered, the data 
show that: 

. Activity (attempts) increased for every trained child. 

. Activity (attempts) increased in the case of 3 control children, re- 
mained the same for 1, and decreased for 1. 

. The distributions of changes for the two groups are non-overlap- 
ping. 

. Success increased for every trained child. 


. Success increased for 2 control subjects, decreased for 2, and re- 
mained constant for 1. 
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Considering combined ascendance, the following facts appear: 
1. a. Activity (attempts) increased for every trained child. 
b. Activity (attempts) increased for 3 control children and decreased 
for 2. 
2. @. Success increased for every trained subject. 


b. Success increased for 2 control children, decreased for the same 2 
as did activity, and remained constant for 1. 


Thus, there was a consistent trend towards increased activity and in- 
creased success in both acceptable and total behavior in the case of trained 
children, whereas the control children showed no consistent trends. When 
means were considered, increases in both activity and success were indi- 
cated for the trained group in both positive and combined ascendance; for 
the control group, there were only slight increases in mean activity in these 
two types of ascendance, a negligible increase in success in the combined 
score, and a negligible decrease in success in the positive score. 


When the statistical significance of the difference in mean frequencies 
was tested by Fisher’s t-test, the differences in final mean attempts in both 
the positive and the combined score were significant at the 2 percent and 1 
percent levels respectively. Thus a true difference is indicated between both 
acceptable and total activity of the two groups. Since initially these groups 
were from the same population as indicated by the obtained t’s of .04 
and .12 for positive and combined attempts respectively, it may confidently 


be said that the training program was responsible for increases in total and 
acceptable activity. However, the comparisons between final mean fre- 
quencies in both positive and combined success did not indicate dependable 
differences. These results are presented in Table 15. 


TABLE 15 


CoMPaRISON OF MEAN FREQUENCIES IN ATTEMPTS AND SUCCESS 
TRAINING AND ConTroL Groups 





Initial Final Initial Final 
Positive Positive Combined Combined 
Mean Mean Mean Mean 
Frequency Frequency Frequency Frequency 
Group Children Attempts Attempts Success Attempts Attempts Success 





Trained 7 30.14 50.86 24.00 35.29 62.86 27.57 
Control 5 31.00 33.60 16.80 35.80 39.20 19.80 
Difference 86 17.26 7.20 51 23.66 7.77 
t (obtained) 0.04 3.00 1.52 12 3.41 1.84 
d. f. 10 10 10 10 10 10 

Level of Confidence N.S. 4 20% NS. 1% 10% 
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The next question to be answered was: Do the higher scores of the 
trained group represent an increase in the level of desirability of the methods 
employed by the trained children? For the study of this factor, an analysis 
in terms of average level of acceptability of methods used by the children 
was necessary, noting what changes occurred subsequent to the training 
program. Scores in average acceptability were therefore computed for the 
two groups of children as follows: 

1) by dividing a child’s positive weighted score by the sum of his positive 
attempts and successes to yield a score in average positive acceptability; and 

2) by dividing a child’s combined score by the sum of his combined 
attempts and successes to give a score in average combined acceptability. 
These average scores at the time of initial and final measures are given 


in Table 16. 
TABLE 16 


INITIAL AND Finav Scores IN AVERAGE LEVEL oF ACCEPTABILITY 
FOR TRAINED AND ConTROL CHILDREN 





Initial Final Initial Final 
Positive Positive Combined Combined 
Average Average Average Average 
Child Acceptability Acceptability Change Acceptability Acceptability Change 





Trained Children 
M 1446 2.87 2.64 —0.23 2.87 2.29 
M 1580 2.71 2.18 —0.53 1.80 1.38 
F 1579 2.03 3.04 +1.01 1.79 2.16 
M 1578 2.29 2.23 —0o.06 2.04 2.14 
M 1565 2.78 2.08 —0.70 1.92 1.71 
F 1571 3.18 2.47 —0.71 2.74 1.90 
M 1479 2.16 2.49 +0.33 1.44 1.24 
Mean 2.57 2.45 —0.13 2.09 1.83 
Ss. D. 39 .30 58 -49 38 


Control Children 
M 1583 2.38 2.51 +0.13 2.01 
M 1441 2.27 2.36 -+0.09 2.26 
M 1475 3.11 2.13 +0.02 2.47 
F 1567 2.27 2.57 +-0.30 1.80 
F 1519 2.70 3.00 +-0.30 2.24 
Mean 2.55 2.71 +0.17 2.16 
S.D. 22 .30 II 5 23 





Individual scores showed no consistent trends in changes from initial to 
final scores except in the level of positive ascendance for the control group, 
in which each child gained slightly. Comparison of means showed that the 
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two groups were initially practically identical in mean scores; that the 
trained group as a whole decreased slightly in both scores, while the control 
group gained slightly in the average level of both positive and combined 
ascendance. The t-test of significance of the difference in final mean scores 
did not indicate that these differences in final level were dependable. These 
results are given in Table 17. 


TABLE 17 


CoMPARISON OF MEAN Scores iN AVERAGE LEVEL OF ACCEPTABILITY 
TRAINING AND ConTROL CHILDREN 





Final Positive Final Combined 
Group N Average Average 
Acceptability Acceptability 
Mean Mean 





Trained 2.45 1.83 
Control 2.71 2.16 
Difference .27 .32 

t (obtained) 1.38 1.57 

d. £. 10 10 

Level of Confidence 20% (N.S.) 20%(N.S.) 





Summary of Results and Implications for Guidance 


In summary, then, the training in self-confidence not only resulted in an 
increase in the total (Jack) ascendant behavior of non-ascendant children, 
but all types of analyses undertaken, both group and individual, indicated 
almost consistent trends in the direction of greater increases in both ac- 
ceptable and combined ascendance for the trained children than for the 
controls. However, the differences in final mean scores in acceptable and 
combined ascendance were not significant. Secondly, sub-analyses of the 
scores broken down into attempts, success, and average acceptability, re- 
vealed that the training brought about greater activity, while a trend in 
the direction of increased success was evident. Thirdly, these sub-analyses 
of data lend no proof to a hypothesis that the Jack method of training in 
self-confidence produced in the trained children behavior which was sig- 
nificantly less commendable than that of the controls. 


The implications are, therefore, that in planning any guidance program 
for a child, it will not be necessary first to make him more ascendant at 
the expense of desirability of method, and then to bring his techniques 
back to the initial level of acceptability. Rather, it would appear that the 
former objective can be accomplished without detriment to the commend- 
ability of a child’s behavior. It is the opinion of the writer, however, that 
whether or not acceptable methods result may well depend upon the atti- 
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tudes cultivated by the experimenter’s conduct of the training program. 
She could encourage an undesirable expression of superiority to other chil- 
dren, or a wholesome attitude of confidence in oneself without undue 
reference to the status of the other child. In this study a definite attempt 
was made to encourage the latter and avoid the former. 


SUMMARY 
The purposes of the study were 1) to refine the measurement of ascend- 
ant behavior of preschool children by taking into account the social accept- 
ability of the methods used in maintaining or attaining an ascendant posi- 
tion, 2) to determine the relationship of this new measure to the Jack 
ascendance score, and 3) to investigate the nature of the changes produced 
in the scores of non-ascendant children trained in self-confidence by the 


Jack method. 


Diary records taken in the Jack experimental situation formed the basis 
for 79 categories of ascendant behavior. The median judgments of 41 
experts determined the acceptability weightings assigned to the separate 
categories. Two weighted scores were used: 1) the acceptable score, con- 
sisting of acceptable behaviors only; and 2) the combined score, consisting 
of the excess of acceptable over unacceptable behaviors. 

A group of 42 three- and four-year-old children enrolled in the preschool 
laboratories of the Iowa Child Welfare Research Station were observed in 
a controlled play situation similar to Jack’s. A series of 5 five-minute pair- 
ings, each with a different companion and a different set of sand toys, con- 
stituted the measure. Observer reliability and test reliability were de- 
termined. 


The relationship of the Jack scores to the weighted scores was determined 
by correlating the Jack with the acceptable and combined scores respectively 
of the 42 children. These coefficients were .90 and .85. 


Seven of the least ascendant children were given training designed to 
increase self-confidence and were re-tested and compared with five controls 


equated on initial mean Jack scores, From results obtained when final 
scores were analyzed by Fisher’s t-test, it was possible to draw the following 


conclusions regarding the effect of the training in self-confidence on chil- 
dren’s ascendant behavior. Since the only known difference in the environ- 
ments of the two groups subsequent to the initial tests was the training 
program, it was possible to say that training in self-confidence by the Jack 


method will produce increases in the Jack ascendance and the amount of 
ascendant activity of some three- and four-year-old children, but brings 


about no measurable change in amount of success or in social acceptability 
of method. Both group and individual analyses further indicated trends in 


the direction of greater increases in both acceptable and combined ascend- 
ance for the trained children than for the controls. Implications are that 
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with the type of training employed in this study, it is possible to increase 
the amount of ascendance of preschool children similar to these without 
detriment to the commendability of their behavior. 


CHANGEs IN ASCENDANT BEHAVIOR OF TRAINED AND CoNnTROL SuBJECTS 
FROM INITIAL To FinaL TEsTs WHEN ITEM 19 1s OMITTED 
For reasons stated earlier, scores were recomputed omitting item 19. 
These scores and the results of their analysis are reported in this section. 


Analysis of Results Showing Group and Individual Changes in Ascendance 

Table 18 shows the results obtained when final means of the two groups 
were compared by Fisher’s t-test. The obtained t of 0.24 in the comparison 
of initial Jack means indicated that the slight difference in means of 1.1 
could be due to random sampling. However, the difference in final Jack 
means is significant at the 1 percent level of confidence. Similarly, the t 
obtained for initial positive means is not significant, whereas the t of 5.32 
obtained in the comparison of final positive mean scores is significant at 
the 1 percent level. Although results showed a trend toward greater in- 
crease for the trained children than for the controls in combined scores, 
comparison of final means in combined ascendance indicated that a differ- 
ence as large as 41.1 could be obtained in between ro percent and 20 per- 
cent of samples of this size. 


TABLE 18 


CoMPARISON OF INITIAL AND FINAL MEANS OF TRAINED 
AND ConTROL SuBJECTS WHEN ITEM 19 1s OMITTED 





Initial Final Initial Final Initial Final 
Jack Jack Positive Positive Comb’d Comb’d 


Group Children Mean Mean Mean Mean Mean Mean 





Trained 7 23.7 54.1 "2 63 65.9 118.1 
Control 5 22.6 27.0 64.2 85.0 61.2 77.0 
Difference LI 27.1 8.1 52.3 4:7 41.1 
t (obtained) 0.24 3.52 0.52 5.32 0.89 1.69 
d. f. 10 10 10 10 10 10 
Level of Confidence N.S. 1% NSS. tA NSS. 20% 





Sub-Analyses of Data in Terms of Types of Changes Produced in Scores 

Initial and final scores of each child in the training and control groups 
were broken down into frequency of attempts and successes in acceptable 
and in combined ascendance. Changes in individual frequencies from initial 
to final measures indicated consistent increases for this group of trained 


children in activity and in success in both acceptable and combined ascend- 
ance. However, the control children showed no consistent trends in either 
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activity or success. When means were considered, both groups showed in- 
creases in attempts and successes in each type of score, but the increases of 
the trained children were consistently larger. 

When the statistical significance of the difference in mean frequencies 
was tested by Fisher’s t-test, the differences in final mean attempts in both 
the positive and the combined scores were significant at the 1 percent level. 
(Table 19.) Comparison of final mean frequencies in positive success yielded 
a t-value of 2.34 which is significant at the 5 percent level of confidence. 
However, the obtained t for the final mean frequencies in combined success 
falls between the 5 percent and ro percent levels. Thus true differences are 
indicated between the acceptable activity (attempts), the total activity 
(attempts), and the positive success of the two groups of children. Since 
initially these groups were from the same population as indicated by the 
obtained t’s of 0.17, 0.27, and 0.17 for positive attempts, combined attempts, 
and positive success respectively, it may confidently be said that the training 
program was responsible for increases in these three areas. 

Individual scores in average level of acceptability showed no consistent 
trends in changes from initial to final measures. Comparison of means 
showed slight decreases in both positive and combined scores for the trained 
group and slight increases for the controls. The t-test of significance of the 
difference in final mean scores did not indicate that these differences in 
final level of acceptability were dependable. (Table 20.) 

In summary, the results obtained from the analyses of scores when item 19 
is omitted, differed from results obtained from original scores as follows: 
the increases made in acceptable ascendance and in positive success by the 
trained children from initial to final scores were significantly larger than 
the corresponding increases for the controls; there was a significant increase 


in positive success for the trained children; and the level of confidence of 
obtained t’s was higher in two additional comparisons. 


TABLE 20 


ComPARISON OF MEAN Scorks iN AVERAGE ACCEPTABILITY 
WHEN ITEM 19 Is OMITTED 


Training and Control Children 





Final Final 
Positive Average Combined Average 
Group Children Acceptability Mean Acceptability Mean 
(Training and Control Children) 
Trained 2.3 1.6 
Control 2.5 1.8 
Difference 0.2 0.2 


t (obtained ) 0.76 0.74 
d.f 





o ke Io Io 
Level of Confidence NS. NS. 
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